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Part 1:

CALl
Overview
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Crisis: Reading skills across

the U.S.

8™ GRADERS WHO CANNOT
READ AT A BASIC LEVEL

STUDENTS BELOW PROFICIENT
AT THE END OF HIGH SCHOOL

:

24%

64%

i pported by the Institute of Education Sciences, U.S. Department

of Education, through Grant R324A1501.81



Differences in reading skill
become magnified over time

READING PERFORMANCE

K IsT 2ND 3RD

6GRADE

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Poor reading results in learned
helplessness and cascading effects

Poor Reading
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Allensworth & Easton (2005); Balfanz, Herzog, & Maclver (2007); Fall & Roberts (2012);
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1: Classroom Observations

Workbook Activity

8™ GRADERS WHO CANNOT

READ AT A BASIC LEVEL 24%
STUDENTS BELOW PROFICIENT

AT THE END OF MIGH SCHOOL 64%

1: Classroom Observations

How do these statistics resonate

with you¢ Think about kids you've
worked with that you worry about.
Talk about their experiences. e . . -

Think about kids you've worked with that you
worry about. Talk about their experiences.

LALL

11

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Ramifications of Poor Reading Ability

Late graduation or dropout

Lower earnings and
limited career options

Criminal involvement
and long-term poverty

Poor reading performance is one of the strongest

predictors of school dropout.
Balfanz, Bridgeland, Moore, & Fox, 2010; Barton, Heideman, & Jordan, 2002; Hernandez, 2012

The average High School dropout earns at least
$10,000 less per year than a graduate.

Front Line, Public Broadcasting System, 2012

56% of the prison population reads prose at or below
Literacy Level 2 (Grade 6 and below).

Greenberg, Dunleavy, & Kutner, 2007

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Can we do anything to prevent these outcomes?

Use evidence-based practices

v Tested by researchers

v’ Tested using rigorous
research designs

v" Have evidence of value

across multiple studies

Larry Wexler, Ed.D.
Division Director for Research to Practice Division
Office of Special Education Programs

U.S. Department of Education

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Recommended Practices from the
IES Adolescent Literacy Practice Guide

Practices supported by data from available
research studies of literacy instruction

1. Provide explicit vocabulary instruction
2. Provide direct and explicit comprehension strategy instruction

3. Provide opportunities for extended discussion of text meaning
and interpretation

4. Increase student motivation and engagement in literacy learning

5. Make available intensive and individualized interventions for
struggling readers that can be provided by trained specialists

IES (Institute of Education Sciences) is the research arm for the U.S. Department of Education

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Kamil et al. (2008)



What makes CALI different?

Evidence
based

Valuable

Feasible

from expert recommendations
based on 30 years of research

published in the IES Practice Guide

all middle school students

2. Goal Two: Development and Innovation

) Purpose
The D and Innovation goal ion) supports the of new

d the further or modification of existing i that are intended to
produce beneficial impacts on student education outcomes when i in authentic educati

settings. The Institute will not accept applications under Development/Innovation that propose only
minor development activities and are mainly focused on testing the intervention’s impacts. Instead, if you
have an intervention that is ready to be tested for efficacy, you should apply to the Efficacy and
Replication goal.

Projects under the Development/Innovation goal will

resultin the following:

el tniingii dalaciaciion

all content-areas

Data that demonstrates that end users
understand and can feasibly implement the
intervention in an authentic education setting.

few additional resources

= An intervention s fully developed
+  Pilot data regarding the intervention's promise when all materials, products, and
for generating the intended beneficial student supports required for its
education outcomes and reaching the level of implementation by the end user are
fidelity of implementation considered ready for use in authentic education
necessary to generate the intended beneficial seftings.
student education outcomes.

reasonable amount of planning time

limited class time

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




RAND Reading Study Group (2002)
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PD Structure

Rationale

® 0 Instructional
a6 Techniques

an®

&8 Video

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Teaching
Materials

Student
Materials

Resources

Workbook
Activity

Check for
Understanding



an®

5% Meet the Expert CALI Teachers

Click to Play

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Key Terms

e CAT: Content Area Teacher

* SET: Special Education Teacher

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Part 2:
Text
Selection

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

content-area literacy instruction



RANDReading Study Group (2002)

:
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?

Why is text selection important?

In Middle School CALI Solution

Secondary text is CALI texts are
more difficult accessible to students

CALI provides teachers

Students don’t always get ,

: i ' with a structure

needed direct instruction : o
for teaching explicitly

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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CALl Text Selection Criteria

v’ Covers Key Concepts

v’ |s Comprehensible

v' Promotes Student Engagement

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Context for Text Example

Civil Rights on a City Bus

A Seamstress Changes History

On the first of December 1955. the Aftican American seamstress Rosa Parks helped change the
course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery.
Alabama, department store. She settled towards the middle, past the first several rows. which at
that time were reserved for white people. After making a few stops. the bus became full. Then a
white man boarded, but there was nowhere for him to sit. The driver ordered Rosa and the rest of
the black passengers in her row to stand at the back of the bus and let the white man sit. In an act
of defiance that would help intensify the American Civil Rights Movement, Rosa refused fo give
up her spot.

One Action Inspires a Nation

For violating the laws of segregation, referred to as the “Jim Crow laws” (which were meant to
keep white people and black people separate), Rosa was arrested and fined. Her refusal to move
was a quiet and simple action. but she took an enormous risk that evening. She also became a
hero and an inspiration to people all over the nation who were fighting for racial equality.
including Dr. Martin Luther King, Jr.. a young minister who would soon become a major civil
rights leader. In response to Rosa’s arrest. blacks in the city of Montgomery boycotted the public
bus system for more than a year. Like her. they had had enough of being treated like second-
class citizens. The Monday after Rosa’s arrest. most black commuters walked to where they
needed to go—some traveling more than 20 miles.

rory. Rosa writes of that day on the bus:

ive up my seat because I was fired, but that isn't true. T
ore tired than T usually was at the end of a working day.
ple have an image of me as being old then. I was forty-
s tired of giving in.

upreme Court ruled that the Jim Crow laws that kept
ustitutional. Rosa Parks had challenged the law and
how cruel and unjust segregation could be, and she had
nth later. when the Montgomery buses were integrated.
1ot stop there. Rosa and the Montgomery Bus Boycott,
ries of nonviolent mass protests in support of civil
hitment to change helped fiiel a movement. Sometimes
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Information

Content Area

Standard

Class
Composition

Reading
Levels

Lexile Level

Topic

7

ELA

Civil Rights
CCSS Standard

CCSS.ELA-LITEARCY.RL.7.3. Analyze the interactions between

individuals, events, and ideas in a text (e.g., how ideas influence
individuals or events, or how individuals influence ideas or events).

27 Total Students
4 Students with IEPs (3 — LD, 1 — EBD)

750 - 1220L

1090L
Readworks.org

Rosa Parks

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

28



v' Covers Key Concepts

J Supports lesson or unit objective

Civil Rights Unit 7™ grade-level text

1 Links to content standards

7.3: Analyze the interactions between

individuals, events, and ideas in a text

Author of The Best B ef |

KRISTIN LEVINE

FRIENDSHIP 1S MORE T

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

 Little Rack

2)

e Lions of Little Rock. New York, NY: Puffin.

h

Levine, K. (2013). T
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v' |Is Comprehensible

d Average instructional level

J Few unknown vocabulary words

J Obvious organizational structure

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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a Average instructional level

“ Thus far, we have no evidence that “ What does work is careful selection of
osmosis through the presence of texts and the associated instruction
complex texts is an effective approach required of those selected texts. 99

for improving reading performance. 99
How to find the class average?

What does average mean?

How to find texts that are average? How to modify text to be average?

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Fisher & Frey, 2014, p.529



ad Few Unknown Vocabulary Words

For violating the laws of segregation, referred
Vocabulary Words = to as the “Jim Crow laws” (which were meant to
Achemic/Con’ren’r Words keep white people and black people
separate), Rosa was arrested and fined. Her
refusal to move was a quiet and simple action,
but she took an enormous risk that evening. She

90% known — 10% unknown

also became a hero and an inspiration to
people all over the nation who were fighting
for racial equality, including Dr. Martin Luther
King, Jr., a young minister who would soon

become a major civil rights leader. In response
explain its use or could figure it out to Rosa’s arrest, blacks in the city of

“Known” means that students could

easily in context. Montgomery boycotted the public bus system
for more than a year.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81 39



Would students know 9 of these 10?

maybe known

Bl minister
’ need to teach

Civi rights

hoycottea

only 1 in 10 words totally unknown

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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a Obvious Organizational Structure

Civil Rights on a City Bus

, clear paragraphs

Section breaks

On the first of December 1955, the African American seamstress Rosa Parks helped change the
course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery.
Alabama, department store. She settled towards the middle. past the first several rows, which at
that time were reserved for white people. After making a few stops. the bus became full. Then a
white man boarded. but there was nowhere for him to sit. The driver ordered Rosa and the rest of
the black passengers in her row to stand at the back of the bus and let the white man sit. In an act
of defiance that would help intensify the American Civil Rights Movement. Rosa refused to give
up her soot.

Section 1

Headings

For violating the laws of segregation. referred to as the “Jim Crow laws™ (which were meant to
keep white people and black people separate). Rosa was arrested and fined. Her refusal to move
‘was a quiet and simple action, but she took an enormous risk that evening. She also became a
hero and an inspiration to people all over the nation who were fighting for racial equality.
including Dr. Martin Luther King. Jr.. a young minister who would soon become a major civil
rights leader. In response to Rosa’s arrest. blacks in the city of Montgomery boycotted the public
bus system for more than a year. Like her. they had had enough of being treated like second-
class citizens. The Monday after Rosa’s arrest. most black commuters walked to where they
needed to go—some traveling more than 20 miles.

- Section 2
)

YAV
N

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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v' Promotes Student Engagement

d Manageable length

J Worthy of a good conversation

content-area literacy instruction

This

research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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d Manageable Length

About 2 pages

About 1,000 words

Civil Rights on a City Bus

A Seamstress Changes History

On the first of December 1955, the African American seamstress Rosa Parks helped change the
course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery.
Alabama, department store. She settled towards the middle, past the first several rows, which at
that time were reserved for white people. After making a few stops. the bus became full. Then a
white man boarded. but there was nowhere for him to sit. The driver ordered Rosa and the rest of
the black passengers in her row to stand at the back of the bus and let the white man sit. In an act
of defiance that would help intensify the American Civil Rights Movement. Rosa refused to give
up her spot.

One Action Inspires a Nation

For violating the laws of segregation. referred to as the “Jim Crow laws” (which were meant to
keep white people and black people separate). Rosa was arrested and fined. Her refusal to move
was a quiet and simple action. but she took an enormous risk that evening. She also became a
hero and an inspiration to people all over the nation who were fighting for racial equality.
including Dr. Martin Luther King, Jr.. a young minister who would soon become a major civil
rights leader. Tn response to Rosa’s arrest, blacks in the city of Montgomery boycotted the public
us system for more than a year. Like her. they had had enough of being treated like second-
class citizens. The Monday after Rosa’s arrest, most black commuters walked to where they
needed fo go—some traveling more than 20 miles.

“Tired of Giving In”
In her autobiography. Rosa Parks: My Story. Rosa writes of that day on the bus:

People always say that I didu't give up my seat because I was tired. but that isu't true. I
was ot tired physically. or no more tired than I usually was at the end of a working day.
Twas not old, although some people have an image of me as being old then. T was forty-
two. No. the only tired T was, was tired of giving in.

The End of Jim Crow Laws

Finally. in November of 1956, the U.S. Supreme Court ruled that the Jim Crow laws that kept
blacks and whites segregated were unconstitutional. Rosa Parks had challenged the law and
shown peaple far beyond her own town how cruel and unjust segregation could be, and she had
won. The boyeott ended more than a month later. when the Montgomery buses were integrated.,
but the resistance to racial prejudice did not stop there. Rosa and the Montgomery Bus Boycott.
as it has come to be known, sparked a series of nonviolent mass protests in support of civil
rights. One woman's strength and commitment to change helped firel a movement. Sometimes
that is all it takes.

® 2014 ReadWorks®, Inc. Al rights reserved.

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Q Worthy of a Good Conversation

Civil Rights on a City Bus

Links to other unit ideas

Links to content on
school integration

Interesting!

A Seamstress Changes History

On the first of December 1955. the African American seamstress Rosa Parks helped change the
course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery.
Alabama, department store. She settled towards the middle, past the first several rows, which at
that time were reserved for white people. After making a few stops. the bus became fujii
white man boarded. but there was nowhere for him to sit. The driver ordered Rosa and

the black passengers in her row to stand at the back of the bus and let the white man sif

. . .
of defiance that would help intensify the American Civil Rights Movement, Rosa refu; R q S e S o t q t o t S
bekeyeny | Im rran In

One Action Inspires a Nation

L] [ Ld
For violating the laws of segregation. referred 1o as the “Jim Crow laws” (which were
keep white people and black people separate). Rosa was arrested and fined. Her refusa U I v I I
was a quiet and simple action, bur she took an enormous risk that evening. She also

hero and an inspiration to people all over the nation who were fighting for racial equal
including Dr. Martin Luther King. Jr.. a young minister who would soon become a m

rights leader. Tn response to Rosa's arrest, blacks in the city of Montgomery boycotted 1-
bus system for more than a year. Like her. they had had enough of being treated lke s o ve m e N
class citizens. The Monday after Rosa’s arrest, most black commuters walked to wher

needed to go—some traveling more than 20 miles.

Clarifies content

her & Frey (2014)

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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content-area literacy instruction

How Text Selection May Influence Classroom Climate

Accessibility Frequency of
of Text Problem Behaviors

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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an®

%% Hear from Expert CALI Teachers

Click to Play

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Workhook Activity

2: Classroom Connection

Thinking about your classroom...

* How do you currently use texts in
your classroom?

* How might you incorporate CALI
texts into your curriculum?

*  What challenges do you anticipate
with finding CALI texts?

* How might your colleagues be able
to assist you?

2: Classroom Connection

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Check for Understanding: 2

1. A good CALI text meets the following criteria:

a) Covers key concepts b) Is comprehensible
c) Promotes student engagement d) All of the above

2. True or False: Research has shown that using complex texts
and asking students to “figure it out” on their own is an
effective way of improving reading comprehension for most
students.

3. In an ideal CALI text, the percentage of academic/content
vocabulary words that are familiar to students or easily
determined from context should be:

a) 75%  b) 80%

c) 20% d) 95%

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Part 3:
World & Word
Knowledge

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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7 Why is World Knowledge important?

Prior knowledge on a topic helps
students make sense of related text.

Many students do not have related
background knowledge on a topic.

We provide this knowledge prior to
reading text to enhance comprehension.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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What to Teach

Complicated concepts in the text

Civil Rights on a City Bus

What were the Jim Crow laws?

Why were people segregated?

A Seamstress Changes History

On the first of December 1955, the African American seamstress Rosa Parks helped change the
course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery.
‘Alabama, department store. She settled towards the middle, past the first several rows, which at
that time were reserved for white pecple. After making a few stops. the bus became full. Then a
‘white man boarded, but there was nowhere for him to sit. The driver ordered Rosa and the rest of
the black passengers in her row to stand at the back of the bus and let the white man sit. In an act
of defiance that would help intensify the American Civil Rights Movement, Rosa refused to give
up her spot.

One Action Inspires a Nation

For violating the laws of segregation. referred to as the “Jim Crow laws” (which were meant to
keep white people and black people separate), Rosa was arrested and fined. Her refusal to move
was a quiet and simple action. but she took an enormous risk that evening. She also became a
hero and an inspiration to people all over the nation who were fighting for racial equality. ° o

including Dr. Martin Luther King. Jr.. a young minister who would soon become a major civil 2
rights leader. In response to Rosa’s arrest. blacks in the city of Montgomery boycotted the public OW I I I I I row q W S S d r o
bus system for more than a year. Like her. they had had enough of being treated like second-
class citizens. The Monday after Rosa’s arrest, most black commuters walked to where they
needed to go—some traveling more than 20 miles.

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81 45
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What to Teach

Information not provided in the text

Civil Rights on a City Bus

How did the Jim Crow laws affect

African Americans?

Public transportation

A Seamstress Changes History

On the first of December 1955, the African American seamstress Rosa Parks helped change the

course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery. e S q U r q n S
Alabama, department store. She settled towards the middle, past the first several rows. which at

that time were reserved for white people. After making a few stops. the bus became full. Then a
white man boarded, but there was nowhere for him to sit. The driver ordered Rosa and the rest of

the black passengers in her row to stand at the back of the bus and let the white man sit. In an act
of defiance that would help intensify the American Civil Rights Movement, Rosa refused to give

Water fountains

One Action Inspires a Nation

For violating the laws of segregation, referred to as the “Jim Crow laws” (which were meant to
keep white people and black people separate), Rosa was arrested and fined. Her refusal to move
was a quiet and simple action, but she took an enormous risk that evening. She also became a

hero and an inspiration to people all over the nation who were fighting for racial equality. q ro o l I I S
including Dr. Martin Luther King. Jr.. a young minister who would soon become a major civil

rights leader. In response to Rosa’s arrest, blacks in the city of Montgomery boycotted the public
bus system for more than a year. Like her. they had had enough of being treated like second-
class citizens. The Monday after Rosa’s arrest, most black commuters walked to where they
needed fo go—some traveling more than 20 miles.

Schools

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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NOT

What 1o Teach

Civil Rights on a City Bus

A Seamstress Changes History

On the first of December 1955. the African American seamstress Rosa Parks helped change the
course of history on a city bus. Rosa boarded the bus after a day’s work at a Montgomery.
Alabama, department store. She settled towards the middle. past the first several rows. which at
that time were reserved for white people. After making a few stops. the bus became full. Then a
‘white man boarded. but there was nowhere for him to sit. The driver ordered Rosa and the rest of
the black passengers in her row to stand at the back of the bus and let the white man sit. In an act
of defiance that would help intensify the American Civil Rights Movement, Rosa refused fo give
up her spot.

One Action Inspires a Nation

For violating the laws of segregation. referred to as the “Jim Crow laws” (which were meant to
keep white people and black people separate). Rosa was arrested and fined. Her refusal to move
was a quiet and simple action. but she took an enormous risk that evening. She also became a
hero and an inspiration to people all over the nation who were fighting for racial equa

including Dr. Martin Luther King. Jr.. a young minister who would soon become a major civil
rights leader. In response to Rosa’s arrest. blacks in the city of Montgomery boycotted the public
bus system for more than a year. Like her. they had had enough of being treated like second-
class citizens. The Monday after Rosa’s arrest. most black commuters walked to where they
needed to go—some traveling more than 20 miles.

* Broad overview of the text
* Rosa Parks

* Montgomery Bus Boycott
* Unimportant details
* Loosely related concepts

* Unrelated ideas

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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@ @ Howto Teach

- & Teach directly

Students benefit from clear explanations!

Wha do yor: know

about the Jim Crow
lawse

CAUTION
N

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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How to Teach

aa

We have learned about several people

Connect to prior learning

that were important in the Civil Rights

Movement. Talk with your partner. Who

Martin Luther

were some of those people?
[partner discussion] Klng, Jr.

John F.
[take volunteers] Kenne dy

Let’s have a couple of you share.

Today, we're reading a text that will tell
us about another important person...

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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e o Howio Teach

Use visuals and video

Choosing Visuals

Review several visuals

Choose only those that relate
directly to the text

IMPERIAL
LAUN DRY CO.

'WE WASH FOR
WHITE PEOPLE ONLY

DRINKING FOUNTAIN |
WHITE COLORE‘PW

 COLORED RAC

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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e o Howio Teach

Use visuals and video

Civil Rights Pioneer Ruby Bridges

Interesting

Choosing Videos

Not directly related to text

* Screen a couple of videos

* Don’t expect familiar brands to

have the best videos Lots of good explanations

Target audience too young

* Don’t choose a drone-y one

wy
i
d

. 3 COLORED [
* Make sure videos are actually A r

helpful and not just engaging

Great images and short

Maybe a little too much detail

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81 51



How to Teach

Use visuals and video

Ll

‘
L

Give a quick introduction to the
video letting students know
what to look for

CUT OUt eXTrQ Sthf | | -15-;12.@:52. |

Show just a small part of the “We are going to watch a quick video about

5 . segregation during the civil rights movement. Pay
video (2 minutes or less
( ) attention to what it must have been like to have lived in

Talk over it if it makes sense a segregated place.

Only play until 1:30

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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content-area literacy instruction

o @ How toTeach
-

Sell the text

Convince students that this is interesting to read

* Often, visual and /or videos accomplish this

* Talk with excitement about the text and concepts

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Check for Understanding: 3A

1. The World Knowledge section of a CALI lesson should
contain:
a) Information not provided in the text, but necessary for
understanding
b) Interesting information about subjects loosely related to the text
c) Complicated concepts in the text
d) b and ¢
e)aandc

2. True or False: An example of “teaching directly” would be
asking students to brainstorm what they know about a topic
before introducing it.

3. True or False: For the purposes of a CALI lesson, if a video
for World Knowledge is really interesting and related to the
text, it is ok to include all 12 minutes of it.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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7" Why is Word Knowledge Important?

Understanding vocabulary words helps
students make sense of related text.

Many students do not have necessary
vocabulary knowledge.

We provide this knowledge prior to
reading text to enhance comprehension.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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What to Teach

Words They Don’t Know

Words that are useful for comprehending the given text

THE LOTTERY

Generally-useful Content-specific

academic words useful words

scrutinize selection inhabitant constituent
element occasional precipitation paraphernalia
gradual
SHIRLEY JACKSON
m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Choosing Which Unknown Words to Teach

Some words are not

useful enough

You could skip them and
meaning isn't affected at

For violating the laws of segregation, referred to as the “Jim Crow laws”
(which were meant to keep white people and black people separate),
Rosa was arrested and fine. Her refusal to move was a quiet and simple
action, but she took an enormous risk that evening. She also became a

hero and an inspiration to people all over the nation who werefigimiag

for racial equality, including Dr. Martin Luther King, Jr., a you
who would soon become a major civil rights leader. In response to Rese
arrest, blacks in the city of Montgomery boycotted the public bus system

all
for more than a year.
Her refusal to move was a quiet and Her refusal to move was a quiet and
simple action, but she took o@_enormous simple action, but she took a risk that
risk that evening. evening.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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What to Teach

Teaching Words Two Ways

Which words? How should | teach? Which words? How should | teach?
* Less essential * Short definition * Important for * Short definition
to text * Image (sometimes) understanding * Image (sometimes)
* Have simple * Explicit link to text * Have complex * Explicit link to text
definitions definitions * Examples
* Easily * Are hard to * Non-examples
imageable explain (sometimes)

* Questions to check
understanding

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



What to Teach

Which Words Are Which?¢
Fast

* Less essential to text

Focus
* Important for understanding

* Have simple definitions vio|q1‘ing * Have complex definitions

* Easily imageable * Are hard to explain

equality
fined
inspiration

boycotted

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Fast

How to Teach Fast Words o i

image (sometimes)

a a * explicit link fo text
Short Definition

Y GlE definition boycotted L Q

1. Withdraw from commercial

boycotted

o or social relations with (a
o e e boy-cott . .
A Short Definition A country, organization, or
should... person) as a punishment or
* only include the - protfest.
definition

applicable to the

text

* include synonyms, if

SINCE 1828

* 2. To engage in a concerted
~ refusal to have dealings with

match tense, person, or number

Y270 (a person, a store, an

possible
_organization, etc.) usually fo

* link to the current
express disapproval or to

= force acceptance of certain

text
* not be distorted, but
maybe incomplete

conditions

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81 61



boycotted

How to Teach Fast Words

Image (sometimes)

exactly show
what the word
means

NOT approximate
the meaning

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

oY alg boycott [0 JERUSEEeN H O @

Al News Images Books Videos More Settings Tools View saved ~ SafeSearch ~

vt sghtomovener: | R [t | omacs | s o

|
| >

Fast
short definition
image (sometimes)
explicit link to text
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How to Teach Fast Words

Image (sometimes)

violating

* exactly show what
the word means

* NOT approximate
the meaning

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Fast
short definition
image (sometimes)
explicit link to text
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How to Teach Fast Words

aa
Explicit Link to Text

As we read, imagine if a
whole group of people

refused to do business at a
certain place. Those people...

[ pause, pointing at word]

boycotted

Right. Many people in
Montgomery, Alabama

boycotted the bus after Rosa
Parks was treated unfairly.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Fast
short definition
image (sometimes)
explicit link to text
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e o Howto Teach Focus Words

Same as Fast Words

* Short definition
* Image (sometimes)

* Explicit link to text

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Focus

*  short definition

* image (sometimes)
* explicit link to text
*  examples

* non-examples

(sometimes)

* questions to check

for understanding
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e o Howto Teach Focus Words

Examples

References in classic literature
O If, then, to meanest mariners, and renegades and castaways, | shall hereafter ascribe high qualities, though dark; weave N
e U q I t round them tragic graces; if even the most mournful, perchance the most abased, among them all, shall at times lift himself
to the exalted mounts; if | shall touch that workman's arm with some ethereal light; if | shall spread a rainbow over his
disastrous set of sun; then against all mortal critics bear me out in it, thou just spirit of equality, which hast spread one royal
mantle of humanity over all my kind

View in context

.
The rl g ht to The The chance comparison in this chapter, between the whale and the elephant, so far as some aspects of the tail of the one
and the trunk of the other are concerned, should not tend to place those two opposite organs on an equality, much less the
S q m e l|‘re q tm e n'l' d n d creatures to which they respectively belong.
View in context
H If a woman had money she might dictate her own terms: equality, a life contract, and the legitimacy--that is, the property-
opportunltles rights-- of her children.

View in context

Dt s nniwrabsater albinyin oveioin fo (ot b IAATAAIE Sion e o oae s Bkt (3t oot amr bt S s eaines S o

If you get paid the same amount of

money as your friend, your [ puuse, poinﬁng u‘l‘ Word]

employer is being fair. Your
employer is practicing...

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Focus
short definition
image (sometimes)
explicit link to text
examples
non-examples
(sometimes)
questions to check
understanding
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e o Howto Teach Focus Words

Examples

equality

When African Americans
were forced to sit in the
back of the bus, they were
not treated with ...

[ pause, pointing at word]

Right. Equality didn’t exist
because white people were
given privileges that were
denied to African Americans.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education,

equality

through Grant R324A1501.81

Focus
short definition
image (sometimes)
explicit link to text
examples
non-examples
(sometimes)
questions to check
understanding
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e o Howto Teach Focus Words
Ly

Non-Examples (sometimes)

equality

If you are paid less than your friend because you are a
girl and he is a boy, that is not equality.

It’s not equality because there’s no reasons beside
gender for your difference in pay. It shouldn’t matter
whether you're a girl or boy. If you're doing the same
work, you should be paid the same amount. Turn to
your associate: Explain why that is not equality.

[ students discuss in pairs]

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Focus
short definition
image (sometimes)
explicit link to text
examples
non-examples
(sometimes)
questions to check
understanding
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How to Teach Focus Words

Questions to Check for Understanding

Before the Civil Rights Movement, African

equalit
Americans were not allowed to use “Whites-

follow-up with

content-area literacy instruction

Only” bathrooms. Is that equality?

student Think. Is that equality? Wait for my signal.

We agree it is not. Talk with your associate.
Why is that not an example of equality?

involvement
[Pause. Put out hands for response.]

[Students discuss in pairs.]

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Focus
short definition
image (sometimes)
explicit link to text
examples
non-examples
(sometimes)
questions to check
understanding
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S & How to Teach: Student Engagement

It is important to keep
students engaged when

you're explaining things.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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content-area literacy instruction

aa

How to Teach: Student Engagement

Be snappy, not fancy

How can |

. Let the text speak for itself
maximize

Qo.
efficiency? ° Walking around m@riﬁng on
different posters \yi C of segregation

Having students search.t ¥ne’r for definitions
How can | of equality and SE with the class

keep It to 5 |'O Having students talk aboyt it must have
-I o minUiese been like to be p TMhe Montgomery

Bus Boycott

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Choral

Response

Ask a question, allow
think time, ask for
everyone’s response
after a signal.

Check whole-class
“remembering” of a
concept (word,
definition)

content-area literacy instruction

Get students talking

Turn & Talk

Hand Signals Whip Around

Choral Response with
responses of: thumbs
up/down, fist to five,

Ask for student
responses (moving
from desk to desk)

Ask a question, then
have students turn to
a partner and talk

or fingers as numbers. about the answer.

Showing
agree/disagree,
true /false, or multiple
choice response

Discussing a more Recalling concepts

complex topic and students have
encouraging peer previously learned

conversations in class

without interruption.

Friendly
Cold Call

Ask students to put a
thumb up on the desk
if he/she wouldn’t
mind being called on.

Asking a targeted
question that all
students may not be
able to answer

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

How to Teach: Student Engagement

Cold Call

Ask a question
directly to an
individual student
following instruction.

Assessing individual
student
understanding
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an®

%% Learn from an Expert

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



2% Analyze World Knowledge Video

World Knowledge

'L IR (1 Complicated concepts in
Teach the text
O Information not provided
in the text

LISWATIN (] Teach directly
Teach 0 Connect to prior learning

L Use visuals and video
L Sell the text

Student Engagement:
O Be snappy, not fancy
0 Get students talking

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



2% Analyze Word Knowledge Video

Word Knowledge

Whe

to Less essential to O Important for
Teach text understanding
Simple definitions | 1 Complex definitions
Easily imageable | O Hard to explain
How Short definition L Short definition
to Image U Image (sometimes)
Teach (sometimes) O Explicit link to text
Explicit link to U Examples
text U Non-examples
(sometimes)
O Questions to check for

understanding

Student Engagement:

O Be snappy, not fancy
U Get students talking

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Check for Understanding: 3B

1. When choosing vocabulary words for a given text, it is
important to choose:

a) Generally useful academic words

b) Content specific useful words
c) Both A and B

2. True or False: “Fast” words are words that can be easily
explained using short definitions and an image.

3. For both Fast and Focus words, it is important to:

a) List a few definitions for each word, even if not applicable to the
text, so that students get an overall understanding of the word

b) Find several images to illustrate the word, even if the images
show approximate definitions

c) Explicitly link the words to the text

d) Ask students if they know what the word means before giving
them the definition

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Part 4:

Getting
the Gist

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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7 Why is Getting the Gist important?

In Middle School CALI Solution

As text complexity increases,
students are asked to find the

main idea in all content area

classes and on standardized tests CALI gives students a

routine that is transferable to

any content area /text

Analysis and synthesis of text
ideas depend on a firm grasp of
the main idea

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Defining the Gist

Explicitly tell students:

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Steps

1. Identify who or what the section is mostly about.

2. ldentify the most important information about the
who or what.

3. Develop a gist statement that is about 10 words.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

content-area literacy instruction

Gist steps based on those in Collaborative Strategic Reading (Klingner,
Vaughn, & Schumm, 1998; Vaughn, Klingner, & Schumm, 1996)



Text

CALI TEXT

Sacrian 1

i o 1800z, e Rocky Mauntsin West areq of e USA that now ncke: Telowitoes Natisest Park wer
e

oy walves had Gmnhed mAmcetiolly, 5 eAd tat Coefued mesks 18 5 gavemmenr predsmee csams
Brogrom that snared that by 1926, thers wers noas leh.

Meawasd end sipan, 3 hed Begn 16 sppese Sy
ool tham, e ok pepuiation n the pork hed

nt snly Boiscesd i mmben, Bt sizo Betoms fecriam. TH mest Mat hay tnmmed sveryhing W ugh,
B T T ee—

Section 7

n the 18005, the Rocky Mountsin West arse of the USA thet now nchdss Telswirces Norisast Pork was
Tosming Wit gray wohes Howaver, hay wers comidersd mizenca predato who kiled ivastock ond
tharefors wers octively hurted down.

By the time. she. Noviomol Pork wos ertoblihed in 1877, the mumber of
1oy wehves hod Gimnihed memcetiolly, rend et Comtiued Wosk 15 5 Govermmenr prsdator coamrs!
progrom fhat smared ot by 1926, Nobody msmed thom i 1329, whon enviscementofen: begom noriceg
hat e pon's scoryitem wes smarting 1o change.

Crcs dansaly popuisted with comoawosd end sipen, ft hod Begwn o sppesr sy

nd baman, Tums ot that without the weless 1o canirol them, e ok popuiatisn T the pork hed

nat aaly baliocasd n mmben, bt olso become foorien. This mecmr thot hay conmmed sverying n sight,
ncoding tha climpartant wikws ot grew cite 1o the resms

Section 3

n the 18005, the Rocky Mountsin West arse of fhe USA that now chdss Telowstces Nafizas! Pork wes
tosming with gray wohves Howaver, thay wers comidered misenca predato who killkd frastodk and

groy watns
progrom that snared hot by 1926, thecs wars none lelt Nobody mizied them vl 1939, when
eavircementofisn bogan naticin that tha park’s ecotyrem wes starthg 1o chenge.

Cmos demaly papviated with camoawood tnd sigen, Tt hod begn o cppesr gy
nd boman. Tums out that without the wolve: 1o cantrol therm, the ek population ' the pork hod

not caly Boliocned n mmben, bt oo Becoms feorien. Ths mecer thot they commed sveryming n tight,
nchuding fhe ohimpartant wikows ot grew ciose to fhe resms

) Student Materials

Gist Log

Name: Date:

Gist Steps Gist Rubric

Identify who or what i
mostly about

2. Identify the most important
information about the

Develop

Gist Pointers

Gist Statemant seore
Who/What | Most Important Information
.
.

Gist Statemaent Score

Gist Pointers

. Identify who or what the section is mostly about.

Whe or what is

mantioned frequantly}

Count produns!

Are any words or phirases
emphasized?
bolded, Hnfitioed, underied
highlighted, large font

0o the ot |
give me chues?

Iwaadings, plituras with captions,
graphs, charts, tabdes, maps

Identify the most important information about the who or what,

Are any ideas
repeated?

Are any phrases or sentences
emphasized?
balded, Maliized, undariesd,
highlight=d, large font

Dra the text featurs
give me clues?

haadings, picturas with captions,
granhs. charts, tabdes, maps

. Develop a Gist Statement that is about 10 words.

15 the Gist statement
paraphrasedy

writien = ymur owe words &
not cowicd from tho o

Is the Gist Statement
about 10 words?

Btz B and 13 words

15 the Gist Statement written
in r '.’
ane copdea stetemant with
caoitallzation at the begioring and
punctuation a1 tha nd

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




ng up the text

Divide by section or paragraph

A portion of text is always called a section

The original section breaks may not be appropriate

Too much text Multiple topics Not (clearly) indicated
Sections shouldn’t contain too Section should ideally cover Section breaks should be
many sentences or lines one idea indicated on the text

The decision is up to the teacher (but made before starting the lesson)

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Context for Text Example

“How does erosion happen?”
6

NEWSELA

(o1 YW Social Studies
How does erosion happen?

By National Geographic, adapted by Newsela staff on 10.03.17
Word Count 682
Level 830L

Global Interconnections: Environmental Changes

Standard CT Social Studies Framework

INQ 6-8.3. Explain points of agreement experts have about the
interpretations and application of disciplinary concepts and ideas
associated with a supporting question.

Class 25 Total Students
(o TN M 6 Students with |EPs (4 — LD, 2 — EBD)

Reading 400 - 1050L
Levels

Lexile Level 830L

In carries away bits of soil and washes away
‘away their banks, and create larger valleys.

p into the land, eventually forming the Grand
deepand as much as 18 miles wide.
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Erosion occurs when the Earth wears away. It can be caused by water, wind or ice. A similar
process is called weathering. It breaks down or weakens fock, or tums itinto tiny fragments.
No rock is hard enough to resist it. Weathering and erosion shaped the peaks of the Himalaya
mountaiins in Asia and the rock towers of Bryce Canyon in Utah.

Erosion moves bits of rock or soil from one place to anather. Mast erosion s caused by water,
wind, orice usually in the form of a lacier. If water is muddy, itis a sign that erosion Is taking
place. It means that bits of rock and soil are floatin in the water. This material is called
sediment

When wind or water slows down or ice melts, sediment is left behind in a new place. As
sediment builds up, It creates fertile land,

bs. Waves erash against shores. They pound
Water sometimes washes sand away from

Iy somelimes bore holes that form caves.

NewsELA

Wind also erodes land. It carries dust, sand, and volcanic ash from one place fo another. Wind
ean sometimes blow sand to create towering dunes. Some sand dunes in the Badain Jaran
area of the Gobi Desert in China reach more than 1,300 feet high.

Information

Erosion

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Section 1
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Erosion occurs when the Earth wears away. It can be caused by water, wind
or ice. A similar process is called weathering. It breaks down or weakens
rock, or turns it into tiny fragments. No rock is hard enough to resist it.
Weathering and erosion shaped the peaks of the Himalaya mountains in
Asia and the rock towers of Bryce Canyon in Utah.

Erosion moves bits of rock or soil from one place to another. Most erosion is
caused by water, wind, or ice usually in the form of a glacier. If water is
muddy, it is a sign that erosion is taking place. It means that bits of rock and
soil are floating in the water. This material is called sediment.

When wind or water slows down or ice melts, sediment is left behind in a new
place. As sediment builds up, it creates fertile land.



Gist Step 1

|dentify who or what

the section is mostly about

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Gist Pointers

Gist Step 1: Identify who or what the section is mostly about

Who or what is Are any
) Do the
mentioned words or phrases )
. give me clues?
frequently? emphasized?

bolded, italicized, underlined,

headings, pictures with captions,
highlighted, Iqrge font, different color graphs, charts, tables, maps

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Step 1 with Section 1

Theaﬁons, in Bryce Canyon National Park, Utah, are called hoodoos. Although the soft sandstone

was carved away by the erosion of wind, water and ice, tall hoodoos stand as the result of sturdy limestone caps °
protecting the sandstone underneath. OO

Erosion occurs when the Earth wears away. |t can be caused by water, wind or
ice. A similar process is called weathering. It breaks down or weqkenr

Turn@’ro tiny fragments. No hard enough to resist it. Weathering and

erosion shaped the peaks of the Himalaya mountains in Asia and ’rhe@ .
towers of Bryce Canyon in Utah. °e

Erosion moves bits or soil from one place to another. Most erosion is
caused by water, wind, or ice usually in the form of a glacier. If water is

muddy, it is a sign that erosion is taking place. It means that bits ond
soil are floating in the water. This material is called sediment. ‘0@

When wind or water slows down or ice melts, sediment is left behind in a new
place. As sediment builds up, it creates fertile land.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Step 1 on Gist Log

Section 1

Most Important Information

Who/What

Gist Statement Score

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Step 2

ldentify the most important information

about the who or what




Gist Pointers

Gist Step 2: Identify the most important information about the who or what

A h
re any phrases Do the

give me clues?

Are any ideas

ted? or sentences
repeateds

emphasized?

bolded, italicized, underlined,

headings, pictures with captions,
highlighted, Iqrge font, different color graphs, charts, tables, maps

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Step 2 with Section 1

These rock formations, in Bryce Canyon National Park, Utah, are called hoodoos. Although the soft sandstone
was carved away by the erosion of wind, water and ice, tall hoodoos stand as the result of sturdy limestone caps

protecting the sandstone underneath.

Are any ideas
Erosion occurs when the Earth wears away. It can be caused by water, wind or repeated?

ice. A similar process is called weathering. It breaks down or weakens rock, or
turns it into tiny fragments. No rock is hard enough to resist it. Weathering and ‘e

erosion shaped the peaks of the Himalaya mountains in Asia and the rock Are any
towers of Bryce Canyon in Utah. phrases or
sentences

Erosion moves bits of rock or soil from one place to another. Most erosion is emphasized?

caused by water, wind, or ice usually in the form of a glacier. If water is °

muddy, it is a sign that erosion is taking place. It means that bits of rock and

soil are floating in the water. This material is called sediment. Do the text
features give

When wind or water slows down or ice melts, sediment is left behind in a new me clues?

place. As sediment builds up, it creates fertile land.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Write Short Notes

Instead of Writing: Write:

cause = water, wind, ice

Underline

key

information changes land
and then

take notes Weathering =

breaking down rock

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Gist Step 2 on Gist Log

Section 1

Who/What Most Important Information

Gist Statement Score

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Gist Step 3

Develop a Gist Statement

that is about 10 words



Gist Pointers

Gist Step 3: Develop a Gist Statement that is about 10 words

Is the Gist Statement

Is the Gist Statement Is the Gist Statement . )
written In

paraphrased? about 10 words?

written in your own words & between 8 and 13 words one complete statement with capitalization

not copied from the text at the beginning and punctuation at the end

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Step 3 with Section 1

Gist Step 3: Develop a Gist Statement that is about 10 words

Section 1

Who/What Most Important Information

causes

effect

Gist Statement Score

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Gist Step 3 on Gist Log

Section 1

Who/What Most Important Information

Gist Statement

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Gist Rubric

Gist Rubric

1. Does my Gist Statement identify who/what the passage was
If #1 and #2 are about?

ARy Sie]) SEelie) . Does my Gist Statement identify only the most important

information about the who/what?

. Is my Gist Statement paraphrased, about 10 words, and
written in one complete sentence?

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Using the Gist Rubric to Score

Gist Rubric

. Does my Gist Statement identify who/what the passage was about?

If #1 and #2 are

zeros, stop scoring. . Does my Gist Statement identify only the most important

information about the who/what?

. Is my Gist Statement paraphrased, about 10 words, and written in
one complete sentence?

Gist Statement Score
Erosion is caused by water, wind, or ice, and| 2 3
changes how land lookss.
m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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/ Workbook Activity

3: Practice Getting the Gist

Let’s practice Getting the Gist together with

section 2 of “How does erosion happen?”
You'll find section 2 in your workbook on page 22.

We'll use the Gist Log on page 25 to write our
Gist Statement.

3: Practice Getting the Gist

Use the Gist Log
on page 24 to
write your Gist
Statement.

Gt Log

erosion + Changes land

* WEATHRTIng = Drégking oo

et M preeact
Erosion is Caused by water, wind, or iCe, and
Changes how land jooXs.

s - it b patast Vhe wan et
.
e U eramars

N rocK
Base

1/1]2
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Erosion By Water

Moving water is the major cause of erosion. Rain
carries away bits of soil and washes away pieces of
rock. Rushing streams and rivers wear away their
banks, and create larger valleys. Over 5 million years,
the Colorado River cut deep into the land, eventually
forming the Grand Canyon. The Grand Canyon is more
than 1 mile deep and as much as 18 miles wide.

Erosion by water changes the shape of coastlines.
Waves crash against shores. They pound rocks into
pebbles and turn the pebbles to sand. Water
sometimes washes sand away from beaches. This moves
the coastline farther inland.

The ocean waves also erode seaside cliffs. They
sometimes bore holes that form caves.

The Colorado River
running through the

Grand Canyon.




The Colorado River running

' ; Gist Steps
Erosion B through the Grand Canyon. P
Movins the major cause of erosioit._Rain 1. Identify who or what the section is mostly about

2. Identify the most important information about the who or what
3. Develop a Gist Statement that is about 10 words

carries away bits of soil and washes away pieces

of rock. Rushing'streamsyand rivers Wear away their

banks, and create larger valleys. Over 5 million Who or what is Are any Do the
years, thé, Colorado River-cut deep into the land, mentioned words or phrases

frequently? emphasized? ive me clues?
eventually forming the Grand Canyon. The Grand q Y ° 9

18 miles wide. Who/What Most Important Information

Erosion banges the shape of coastlines.

Woaves irash against shoresound rocks into Water
pebbles and turn the pebbles to sand. @
sometimes washes sand away from beqche

Gist Statement Score

moves the coastline farther inland.

Thelocean waves-diso erode seaside cliffs

sometimes bore holes that form caves.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



The Colorado River running

Erosion By Water through the Grand Canyon.

Moving water is the major cause of erosion. Rain

carries away bits of soil and washes away pieces
of rock. Rushing streams and rivers wear away their

banks, and create larger valleys. Over 5 million

years, the Colorado River cut deep into the land,
eventually forming the Grand Canyon. The Grand
Canyon is more than 1 mile deep and as much as

18 miles wide.

Erosion by water changes the shape of coastlines.

Waves crash against shores. They pound rocks into
pebbles and turn the pebbles to sand. Water
sometimes washes sand away from beaches. This

moves the coastline farther inland.

The ocean waves also erode seaside cliffs. They

sometimes bore holes that form caves.

Gist Steps

1. Identify who or what the section is mostly about
2. Identify the most important information about the who or what
3. Develop a Gist Statement that is about 10 words

Are any phrases Do the
Are any ideas 7P
or sentences
repeated? . )
emphasized? give me clues?

Who/What

Most Important Information

water

major cause of erosion
rivers > valleys

waves > change coastlines
ocean erodes Cliffs

Gist Statement

Score

1 2 3

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



The Colorado River running
through the Grand Canyon.
Moving water is the ma|or cause of erosion. Rain

Erosion By Water

carries away bits of soil and washes away pieces
of rock. Rushing streams and rivers wear away their
banks, and create larger valleys. Over 5 million
years, the Colorado River cut deep into the land,
eventually forming the Grand Canyon. The Grand
Canyon is more than 1 mile deep and as much as

18 miles wide.

Erosion by water changes the shape of coastlines.
Waves crash against shores. They pound rocks into
pebbles and turn the pebbles to sand. Water
sometimes washes sand away from beaches. This

moves the coastline farther inland.

The ocean waves also erode seaside cliffs. They

sometimes bore holes that form caves.

Gist Steps

1. Identify who or what the section is mostly about
Identify the most important information about the who or what
Develop a Gist Statement that is about 10 words

Is the Gist
Statement
paraphrased?

Is the Gist
Is the Gist .
Statement written
Statement about ]
in
10 words?

2

Who/What Most Important Information
major cause of erosion
water rivers > valleys

waves > change coastlines
ocean erodes Lliffs

Gist Statement Score
Movin% water changes ! 2 3
coastlines and credtes valleys
through erosion.

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



The Colorado River running

through the Grand Canyon. Gist Rubric
Moving water is the major cause of erosion. Rain 1. Does my Gist Statement identify who/what the passage
carries away bits of soil and washes away pieces was about?

Erosion By Water

of rock. Rushing streams and rivers wear away their . Does my Gist Statement identify only the most important

banks, and create larger valleys. Over 5 million information about the who/what?

years, the Colorado River cut deep into the land, . Is my Gist Statement paraphrased, about 10 words, and
written in one complete sentence?

eventually forming the Grand Canyon. The Grand

18 miles wide. Who/What Most Important Information

Erosion by water changes the shape of coastlines. - major cause of erosion

water - rivers > valleys

Waves crash against shores. They pound rocks into . Waves > chahae coostines
pebbles and turn the pebbles to sand. Water - ocean erodes Cliffs
sometimes washes sand away from beaches. This Gist Statement Score
. 1 2 3
moves the coastline farther inland. Moving water changes
coastlnes and creadtes valleys I I I
The ocean waves also erode seaside cliffs. They through erosion.

sometimes bore holes that form caves.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



4: Evaluate Sample Student Gist Statements

Workbook Activity

4: Evaluate Student Gist Statements

Section 2

Evaluate sample Gist Statements _— —

from section 2 of “How does The Colrado Rier s apar f e Grand
erosion happen?”

Idenfify qnd diSCUSS some WatererodesseasidemiFFsandcanrormcaves.: A

challenges that students may |

have when Getting the Gist. Wacercauses eroson b vers maingvaers || |
and waves changing coastlines and rain moving

bits Of roCk.

27
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Workbook Activity

5: Get the Gist

Practice Getting the Gist on your own with

section 3 of “How does erosion happen?”:
Erosion By Wind

You'll find section 3 in your workbook on page
23.

Use the Gist Log on page 26 to write your Gist

Statement.

5: Get the Gist

Use the Gist Log
on page 25to
write your Gist
Statement.

28
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an®

%% Hear from Expert CALI Teachers

Click to Play

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Check for Understanding: 4A

1. Important considerations for dividing CALI texts into sections

include:
a) One topic per section
b) Sections are of manageable length
c) Sections are clearly indicated on the text before giving it to students

d) All of the above

2. If my Gist Statement is 10 words but does not correctly identify
both who or what the passage is about and the most important
information about the who or what, how many points should |

receive on the Gist Rubric?
a) 0 b) 1 c) 2 d) 3

3. If my Gist Statement correctly identifies who or what the
passage is about and the most important information, but is 15
words long, how many points should | receive on the Gist Rubric?
a) 0 b) 1 c) 2 d) 3

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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7 Why is Setting the Purpose important?

In Middle School CALI Solution

The Purpose Question helps focus

Secondary text is more difficult student attention on key concepts,
which reduces the level of difficulty

Many students have difficulty The Purpose Question connects micro-

synthesizing complicated concepts and macro-level text comprehension

By focusing students on answering

Students’ Text Summaries often include : :
the Purpose Question, Text Summaries

some (much?) extraneous information become more precise

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



How the Purpose Question, Gist Statements, and Text Summary Fit Together

Gist Log ‘ Z sl I

Name:

Date:

Gist Steps

. |dentify who or what the section is
mostly about.

. Identify the most important
information about the who or what.

. Develop a Gist Statement that is
about 10 words.

Gist Rubric

. Does my Gist Statement identify
who/what the passage was about?

. Does my Gist Statement identify only
the most important information
about the who/what?

. Is my Gist Statement paraphrased,
about 10 words, and written in one
complete sentence?

Purpose Question

Whe/What

Most Important Information

Gist Statement

Score

Who/What Most Important Information

Gist Statement

Score

Who/What Most Important Information

Gist Statement Score

Who/What Most Important Information

Gist Statement Score

Section 5

Who/What Most Important Information

Gist Statement Score

Purpose Question

Gist Statements

Text Summary

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Purpose Question

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

content-area literacy instruction



Steps to Develop a Purpose Question

Write a Gist Statement for each section

Choose the most important Gist Statements

3 Turn Gist Statement ideas into questions

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Developing a Purpose Question

1 Write a Gist Statement for each section

Writing Gist Statements allows you to:

determine the key points
develop a guide for students

use an “answer key” to evaluate and support

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Developing a Purpose Question

1 Write a Gist Statement for each section

Section Gist Statement

Erosion is caused by water, wind, or ice, and changes land.

Moving water changes coastlines and creates valleys through erosion.

Wind can erode land by moving sand, creating dunes and arches.

Glaciers carve valleys and basins by dragging pieces of rock.

Humans use erosion control to slow erosion, but global warming speeds it up.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Developing a Purpose Question

2 Choose the most important Gist Statements

Section Gist Statement

Erosion is caused by water, wind, or ice, and changes land.

Moving water changes coastlines and creates valleys through erosion.

Wind can erode land by moving sand, creating dunes and arches.

Glaciers carve valleys and basins by dragging pieces of rock.

HupaOINs DS ergs ol toslow ervs globa g speeds it up.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Developing a Purpose Question

3 Turn Gist Statement ideas into questions

Erosionis caused by
water, wind, orice, and What causes erosion?
changes land.

Moving warter changes How does moving warter W/’]&? t CAUSES
coastlines and creates change the land? ;

valleys through erosion. EoOSIOr] a/’)d hOW
TN aiisiaagy, (0CS 1L CNANGE
dunés and arches, L t/’]é’ /67/767

Glaciers carve valleys and

How do glaciers change
the land?

basins by dragging pieces
of rock.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



8 & How to Teach: Purpose Question

Gist Log ‘ AI ‘I

Explicitly SAY — g ey,

.
This is your purpose Gist Steps Gist Rubric
for reading...”

1. Identify who or what the section is 1. Does my Gist Statement identify
mostly about. who/what the passage was about?

. Does my Gist Statement identify only
the most important information
about the who/what?

2. Identify the most important
information about the who or what.

...and be sure the
3. Develop a Gist Statement that is . Is my Gist Statement paraphrased,

Purpose Question is about 10 words. about 10 words, and written in one
WRITTEN on students’ complete sentence?

GiST LOg S. Purpose Question
What causes erosion andhow does It change the lana?

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Text Summary

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Writing the Text Summary

Criteria
Synthesizes Gist Is 40 words Answers the Purpose
Statements or less Question

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Writing the Text Summary

Section Gist Statement

Erosion s caused by water, wind, or ice, and changes land.

Moving water changes coastlines and creates valleys through erosion.

Wind can erode land by moving sand, creating dunes and arches.

Glaciers carve valleys and basins by dragging pieces of rock.

Humans use erosion control to slow erosion, but global warming speeds it up.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Writing the Text Summary

Purpose Question

Text Summary

What causes , -
e el Erosion caused by water, wind, orice
veleine Lz laleie  Changes iand in manly ways. (rashing
the landa. acean waves charge coastines. wWind

blows 1o create sand dunes. Glaciers arag
PIECES OF rOck 10 viake valley's.

ion Sciences, U.S. Department of Education, through Grant R324A1501.81



Purpose Question

What causes erosion and now does It
Change the /a//}dp Purpose

Question

Section Gist Statements Scores

1 Erosion is caused by water, wind, or ice, and changes land.

2 Moving water changes coastlines and creates valleys through erosion.

3 Wind can erode land by moving sand, creating dunes and arches.

Gist Statements
4 Glaciers carve valleys and basins by dragging pieces of rock.

5 Humans use erosion control to slow erosion, but global warming speeds it up.

Text Summary

ErOsion caused by water, wind orice changes iand in
many ways. (rashing ocear waves change coastines.
Wind blows to create sard aunes. Glaclers drag pieces
Of rock to make valey's

Text Summary




Check for Understanding: 4B

1.  Which of the following is NOT a reason for writing the
Purpose Question as part of planning for a CALI lesson?

a) The Purpose Question focuses students on the information the teacher wants
them to learn, making their Text Summaries more precise

b) Students can use the Purpose Question to grade each other’s Text Summaries.

<) The Purpose Question helps students focus on key concepts, reducing the level
of text difficulty.

d) Because teachers must write Gist Statements to create the Purpose Question,

they are better able to evaluate and support students’ understanding of the
text during the lesson.

2. A Text Summary should be about words.
a) 10 b)20 c) 30 d) 40

3. True or False: Text Summaries are always meant to be
assigned for homework.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Part 5:
A Full CALI

Gist Lesson

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Gist Lesson: What to Teach

W&W | PQ Modeling Practice TS
I I—
Follow the Instruct
Score the Instruct : :
students to Discussion

Teach Define the
Get the students to of the Text

World Purpose using Gist
Aeliesies Question e i Pointers to il @TTE) Gist of complete Summary

& Word first section using the the Text
Knowledge (PQ) aloud G(e}’ri:re Gist Rubric Summary (TS)

Present the Gist & Gist Steps Gist

remaining
sections

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



6: Teaching a Gist Lesson

Workbook Activity

6: Teaching a Gist Lesson

Without looking, write the 3.
steps of a Gist Lesson.

What challenges do you
anticipate?

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



(Y Gist Lesson: How 1o Teach

Teach Define the FO.IIOW s Score the Uil Instruct : :
Present the : Gist Steps : students to Discussion
World p Gist & : : Gist students to
urpose using Gist Get the of the Text
Knowledge : read the : Statement : complete
Question : : Pointers to : Gist of Summary
& Word first section using the 0 the Text
(PQ) Get the : : remaining (TS)
Knowledge aloud : Gist Rubric : Summary
Gist sections
[ ]

mm Modeling m
* Use * Explicitly * Use think-alouds * Introduce the task and * Hold short
techniques say * Identify and explain pronouns expectations discussion
discussed purpose * Give proper nouns short, accurate names * Actively monitor student e Address

earlier for * Write brief notes work .
. points of
* Keep reading * Emphasize accuracy in scoring * Structure the entire CALI fusi
students * Write on * Have students copy model on Gist Log lesson to maximize practice contusion
engaged Gist Log time

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




|

& How to Teach: Modeling Getting the Gist

P

Use |dentify and Give proper

explain nouns short
think-alouds P !

pronouns accurate names

Emphasize Have students

Write brief notes accuracy in copy model on

scoring Gist Log

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



8 & How to Teach: Student Practice

Structure the

Actively monitor entire CALI lesson

Infroduce the task
student work to maximize

and expectations

practice time

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Classroom Climate and Resources
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o Classroom Climate

O
&&® G

Demonstrate value of and excitement about CALI

Preempt and
prevent Maximize structure and predictability by providing weekly practice
behavior

problems and

set high State and reinforce clear behavior expectations
expectations

Continuously monitor students’ academic behaviors

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Lesson C Intro
Individual Gist

“

B » -
" Getting the Gist

Individval Gist

Use for first introductory lesson only ( AI i|

itent-area literacy instruction

Words that teachers say are bolded.

FO”OW The Scripfed nOTeS if deSired Things that teachers do are italicized.

(Things that students say are written inside parentheses.)

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



~ Lesson C Template
20 Individual Gist

Use for subsequent lessons

View reminders about

how to teach in the notes

Either pre-fill Gist Log within
presentation or write on Smart Board

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Planning: Text Selection Criteria

]
]
]
Text Resources: |

* NewsELA.com
U Supports lesson or unit objective o Readworks.org I
O Links to content standards ° TweenTribune-COm I
* Google News Archive l
QO Average instructional level ° DogONeWS.COm I
* lzzit.org l
* Library of Congress I
]
]
ol

» Rewordify.com

U Manageable length

U Few unknown vocabulary words (10%)

U Obvious organizational structure

* NewslinLevels.com
* Commonlit.org

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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I au

Planning: Gist Statements & Purpose Question =~ |

Section 1:
Section 2:
Section 3:
Section 4:
Section 5:

Purpose Question:



Lesson C Template

»

Getting the Gist

Individual Gist

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Remember you learned about... |

Give a quick explanation of how this text connects prior learning and
add an image if appropriate

F------
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INSERT CONCEPT

* Add some bullet points with information, make a
connection to prior learning, add images if

appropriate

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81 144



INSERT VIDEO

Insert link to quick (~2 min.) video

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81 145
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Words to Know 1

Fast Words Focus Words
* Insert a bulleted list of ALL * Insert a bulleted list of ALL
Fast Words Focus Words

F------
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INSERT FAST WORD |
. |
. |
i INSERT SHORT DEFINITION r
! |
! |
! |
I INSERT THE SENTENCE FROM |
I THE TEXT OR DESCRIBE ITS USE I
! |
! |



. ALL |

INSERT FOCUS WORD |
I |
I |
i INSERT SHORT DEFINITION r
I |
I |
I |
I INSERT THE SENTENCE FROM |
I THE TEXT OR DESCRIBE ITS USE I
] IN THE TEXT |
I |



: INSERT FOCUS WORD (CONTINUED) l
l
l
I INSERT EXAMPLE OR NON-EXAMPLE :
! l
! l
! l
! l
! l
! l
! l
L--------------------‘AQ-‘



: INSERT FOCUS WORD (CONTINUED) l
l
l
I INSERT EXAMPLE OR NON-EXAMPLE :
! l
! l
! l
! l
! l
! l
! l
L--------------------‘W-‘



INSERT FOCUS WORD (CONTINUED) T

Insert question to check for understanding: If [example], is that [word]?
Why? If [text-related example], is that [word]? Why?

F------
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Purpose Question

Why are we reading this®

INSERT PURPOSE QUESTION HERE



Gist: What is it?

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Materials

Text

Gist Log

CALI TEXT

Section 1

In the 18005, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. By the fime the National Park was established in 1827, the number of
gray wolves had diminished substantially, @ frend that continued thanks to @ government predator control
program that ensured that by 1926, there were none left.

Nobody missed them until 1929, when environmentalists began noficing that the park's ecosystem was
starfing fo change. Once densely populated with cotionwood and aspen, it had begun fo appear dry

and barren. Tums out that without the wolves to control them, the elk population in the park had

not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight,
including the all-important willows that grew close o the streams

Section 2

In the 18005, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down.

By the fime the National Park was established in 1827, the number of
gray wolves had diminished substantially, @ trend that continued thanks to @ government predator control
program that ensured that by 1926. Nobody missed them unfil 1929, when environmentalists began noficing
that the park’s ecosystem was starfing fo change.

Once densely populated with cottonwood and aspen, it had begun fo appear dry
and barren. Tumns out that without the wolves to control them, the elk population in the park had

not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight,
including the all-important willows that grew close o the streams

Section 3

In the 18005, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. By the fime the National Park was established in 1827, the number of
gray wolves had diminished substantially, @ frend that continued thanks to @ government predator control
program that ensured that by 1926, there were none left Nobody missed them unfil 1929, when
environmentalists began noficing that the park’s ecosystem was starfing fo change.

Once densely populated with cottonwood and aspen, it had begun fo appear dry
and barren. Tuns out that without the wolves to control them, the elk population in the park had

not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight,
including the all-important willows that grew close o the streams

Name: Date:

Gist Steps Gist Rubric

1. Identify who or what the section is . Does my Gist Statement identify
mostly about. who/what the passage was about?
. Does my Gist Statement identify only

the most important information
about the who/what?

2. Identify the most important
information about the who or what.

3. Develop a Gist Statement that is . Is my Gist Statement paraphrased,
about 10 words. about 10 words, and written in one
complete sentenc

Purpose Question

Who/What Most Inf i |

Gist Statement Score

Who/What Most Important Information

Gist Statement Score

Gist Pointers

Gist Pointers

5 | Identify who or what the section is mostly about.

Who or what is Are any words or phrases D the |
mantionad fregquanthy? emphasized? give me chues?
brolded, Halitlsed, underined 5, plituires with captions,

COUAE pronouns!
TE RCOHRENT highlighted, large font, ditferan: graphs, charts, tablas, maps

Identify the most important information about the who or what,

Are any ideas Are any phrases or sentences [ho the text featurs
repeated? emphasized? give me clues?
balded,

iz, Ancoriien, haadings, picturas with captions,
highlight=d, large font graphs, charts, tabdes, maps

Develop a Gist Statement that is about 10 words.

15 the Gist Statement Is the Gist Statement 15 the Gist Statement written
paraphrasedy about 10 words? in I '.’
e coenpkita Statamant with

Eetwgmer B and 13 weords capitallzation at the beginring snd
[T & wnd

writien = your v words £
ot cowisd from the &

1
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Follow the Gist Steps

1. Identify who or what the section is mostly about.

2. ldentify the most important information about the
who or what.

in Collaborative Strategic Reading (Klingner,

R L R e L N ——

3. Develop a gist statement that is about 10 words.

ist steps based on those



Section 1
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5 5§ B F B B B B B B B B B B B B B B B BN BN B
INSERT SECTION 1 OF TEXT HERE
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INSERT SECTION 1 OF TEXT Gist Steps

1. Identify who or what the section is mostly about

2. Identify the most important information about the who or what
3. Develop a Gist Statement that is about 10 words

Who or what is Are any Do the
mentioned words or phrases
frequently? emphasized? give me clues?
Who/What Most Important Information l

INSERT WHO |
or WHAT HERE |

Gist Statement Score |
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INSERT SECTION 1 OF TEXT Gist Steps

1. Identify who or what the section is mostly about

2. Identify the most important information about the who or what
3. Develop a Gist Statement that is about 10 words

Are any ideas Are any phrases Do the

ted? or sentences
repeateds

emphasized? give me clues?
Who/What Most Important Information l

TINSERT WHO . INSERT BULLETED NOTES HERE |
or WHAT HERE

Gist Statement Score |

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



INSERT SECTION 1 OF TEXT Gist Steps

1. Identify who or what the section is mostly about

LALL

Identify the most important information about the who or what
Develop a Gist Statement that is about 10 words

Is the Gist
Statement
paraphrased?

Is the Gist
Statement about
10 words?

Statement written

in

Is the Gist

2

Who/What

Most Important Information

INSERT WHO
or WHAT HERE

« INSERT BULLETED NOTES HERE

Gist Statement

Score

INSERT GIST STATEMENT HERE
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INSERT SECTION 1 OF TEXT Gist Rubric

1. Does my Gist Statement identify who/what the passage
was about?

Does my Gist Statement identify only the most important
information about the who/what?

Is my Gist Statement paraphrased, about 10 words, and
written in one complete sentence?

Who/What Most Important Information l

TINSERT WHO . INSERT BULLETED NOTES HERE |
or WHAT HERE

Gist Statement Score |

TNSERT GIST STATEMENT HERE |
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It's Your Turn!

Read the next sections.

Follow the Gist Steps to Get the Gist of each section.

Score your Gist Statements with the Gist Rubric.

Using your Gist Statements, write a Text Summary that answers the Purpose Question.
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Let’s Wrap Up

INSERT PURPOSE QUESTION HERE
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Lesson C Template in Action

‘When rivers end in an ocean or a lake, they might form a delta. Gist Steps
Deltas are wide wetlands at the mouth of the river.

Rivers carry little bits of solid material , like sand or gravel and 2. Identify the most important information about the who or what
tiny rocks. This is called sediment. When the river meets the opaf nt tip ds
acean or a lake, the sediment falls to ihe river battom.

: ; ; ? : Are any phrases or Do the
Over time, the sediment builds up and forms exira land. This land Are any ideas S-Ef't:;.I'IEES i et e
its the river int } e W o I repeated? o ) L
splits the river info many smaller ones. From above, these smaller P emphasized? i

rivers look like tree branches reaching toward the sea.

The lighter sediment is carried outside of the mouth of the river.

This sediment is called siit. Silt is rich in nutrients that help plants .
Who,/What Most | rtant Infol t

grow, As silt builds up, new land is formed. This new land is the il ssiei sochilo i obiss il

delta. Deltas +  Land made from sediment

: ; *  River mouth
Like maost wetlands, deltas are home o many different plants and

animals. Plants such as lilies and hibiscus grow in deltas. Herbs
used in fraditional medicines grow here too. Many animals live in Gist Statement Score

the shallow delta waters. Fish, oysters, birds, insects and 1 2 3
sometimes even tigers and bears can be found here.
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Check for Understanding: 5

1. Which of the following would NOT be a CALl-recommended practice
for modeling Getting the Gist

a) Taking notes in complete sentences
b) Drawing a line from pronouns to their referents
c) Purposely writing inaccurate Gist Statements and scoring yourself appropriately
d) “Thinking aloud” while deciding what the section is mostly about
2. is the most important part of the Gist process, so

class time for this step should be maximized in the CALI lesson.

a) World & Word Knowledge b) Setting the Purpose
c) Modeling d) Gist Practice
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Quick Reference Guide

[ ] [ J
Q u I c k Re f e r e n c e G u I d e PD € — Comprehension with Gist and Purpose (Getting the Gist & Setting the Purpose)
Overview of a Gist Lesson: What to Teach & How to Teach

Follow the
Gitt Steps
using Gist
Pointers ta

Beiihe Gilst Rubrie

Gist

Modeling

* Continue + Explicitly * Usa think-alauds * Introduce the task and * Hold short
wing sy * Identify and explain pronouns. expectations diseussion
= Actively monitor student « Addrass

Use to help with planning e | e o

reading * Emphasize acouracy in
* Write on * Have students copy model on Gist Log lessen to moximize practice

and implementation _ =
Gist Steps

1. |dentify who or what the section is mostly about.

2. Identify the most important information about the who or what.

3. Develop a gist statement that is about 10 words.

Text Summary

50 Wirite Gist Statements for each section i Synthesizes Gist Statements

Purpose Question

P2 Choose the most impariant Gist Statements 92 15 40 wards or less
3 Turn Gist Statement [deas info a question = Answers the Purpose Question
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Materials Guide

[ ] [ ]
M ateria |s G U |de e oot e oo s e

Lesson C Intro LﬂmEi‘emphh
| K v K
o o " Getting the Gist W Getting the Gist
Teaching Materials @ > b
Teaching Material ‘m‘ m
Teachers use to present information to class, support
Modeling, or give Student Practice instructions. Gist Log & Text. Gist Pointers
Student Materials @ — T
Students use to guide work during CALI or complete e et "‘_-:ﬂ
CALIl activities. =

Resources D

Teachers use to assist in planning, implementing, et
and/or reflecting on lesson.
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Project CALI Materials

Project CALI Login Instructions:

Home The CALI Team For Teachers For Researchers Contact Us PY N H
avigate to

devinkearns.org/cali

* Enter password:
projectcali

* Click CALI Materials to
access training materials

s

CALI co-teacher modeling Getting the Gist with eighth graders.

Don’t forget

the A
About Project CALI Testimonials from CALI Teachers

Project CALI (Content Area Literacy Instruction) involves a "After implementing CALI, | watched all of my students meet
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Part 6:
Gist with
Associates

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Student Support




7 Why Is Associate Gist Important?

In Middle School CALI Solution

Associate Gist provides a
Some students struggle

with Getting the Gist
on their own

structured routine for peer-

mediated instruction with
strategically chosen partners
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C

‘00000

reating Associate Pairs

Rank students

Divide class at the median point

Match top high performing student (1) with top low performing student (?)

Adjust pairings based on compatibility, etc.

Limit great discrepancies between two students
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Creating Associate Pairs

Steps to Create Associate Pairs

1. Rank students

00 gl B W N =

0.

10.
11.
12.
13.
14.
15.
16.

Jayda
Adrian
Eric
Leone
(52“&55&535
K jtoring
results
Sean

Tia

Your teacher
sense

Shanna Standardized
andardize
Abdullah test results

Jose
Joanna
William
Noah
Alexis
Chris

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Creating Associate Pairs

1. Jayda
Steps to Create Associate Pairs 2. Adrian
1. Rank students 3. FEric
. o . . 4. Leonel
2. Divide class at the median point c  Gabriela
6. Kayla
7. Sean
8. Tia
9. Shanna
10. Abdullah
11. Jose
12. Joanna
13. William
14. Noah
15. Alexis
16. Chris

LAlL
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Creating Associate Pairs

1. Jayda
Steps to Create Associate Pairs 2. Adrian
1. Rank students 3. FEric
o o - . 4. Leonel
2. Divide class at the median point c  Gabriela
3. Match top high performing 6. Kayla
student (1) with fop low 7. Sean
. 8. Tia
performing student (9)
9. Shanna
10. Abdullah
11. Jose
12. Joanna
13.  William
14. Noah
15. Alexis
16. Chris

LAlL
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Creating Associate Pairs

1. Jayda 9.

Steps to Create Associate Pairs 2. Adrian><: 10.
1. Rank students 3. FEric 11.
2. Divid | t th di int 4. Leonel 12.
. Divide class at the median poin & Gabriela 13,
3. Match top high performing 6. Kayla 14,
student (1) with top low 7. Sean LS.

8. Tia 16.

performing student (9)
4. Adijust pairings based on
compatibility, etc.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Joanna
William
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Alexis
Chris



Creating Associate Pairs

Steps to Create Associate Pairs

1. Rank students

2. Divide class at the median point

3. Match top high performing
student (1) with top low
performing student (9)

4. Adijust pairings based on
compatibility, etc.

5. Limit great discrepancies
between two students

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Jayda
Adrian
Eric
Leonel
Gabriela
Kayla
Sean
Tia

10.
11.
12.
13.
14.
15.
16.

Shanna
Abdullah
Jose
Joanna
William
Noah
Alexis
Chris



Associate Roles & Expectations

follows the Leading Associate Card follows directions
follows along during reading reads loudly enough
provides help if needed asks for help if needed

use respectful contribute ideas to Joint complete Joint Gist
dialogue Gist Statement Log
m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Leading Associate Card

Students will use the
Leading Associate
Card as a guide to

Get the Gist with an

Associate.

Leading Associate Card

Read the section aloud. | can help with difficult words if you need it.

and

Follow the Gist Steps.
1. Who or what is the section mostly about?
2. What is the most important information about the who or what?

3. Let's each write a Gist Statement that is about 10 words.
Remember to paraphrase and write a complete sentence. Work quickly.

If™~ ,goon

If , help

Read your Gist Statement. Then I'll read mine.

then

Let’s work together to write the Joint Gist Statement.

and

For the next section, you'll be the Leading Associate.
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 Joint Gist Log

Students will complete
the Joint Gist Log as
they Get the Gist of a
text with an Associate.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Text:

Individual Gist Statement




Associate Gist Lesson: What to Teach

W&W| PQ

Teach World
Knowledge
& Word

Knowledge
(W&W)

Present the
Purpose
Question

(PQ)

content-area literacy instruction

Modeling

Teacher
models with
student using
the Leading

Associate
Card for the
first section

Define the
Gist

Assign
Associate
pairs

Practice

Instruct
students to
Get the Gist
of remaining
sections with
an Associate

Instruct
students to
complete the
Text
Summary

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

TS

Discussion of
the Text
Summary

(TS)




(Y Associate Gist Lesson: How to Teach

Teach World

Knowledge
& Word
Knowledge
(W&W)

* Continue
using
techniques

* Keep
students
engaged

Present the
Purpose
Question

(PQ)

Teacher
models with
student using
the Leading

Associate
Card for the
first section

Define the
Gist

m Modeling

* Explicitly
say
purpose for
reading

* Write on
Gist Log

Continue using techniques from
Individual Gist (e.g., pronouns,
proper nouns)

Use think-alouds

Model respectful dialogue
Challenge your Associate

Have students copy model on log
Maintain a snappy pace

Assign
Associate
pairs

Instruct
students to
Get the Gist
of remaining
sections with
an Associate

Instruct
students to
complete the
Text
Summary

* Introduce the task and expectations

* Actively monitor student work

* Structure the entire CALI lesson to
maximize practice time

Discussion of
the Text
Summary

(TS)

TS

* Hold short
discussion

* Address
points of

confusion

content-area literacy instruction
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@ o How toTeach: Team Teaching
& @

Modeling Associate Gist

Model Respectful

Challenge your

Use Think-Alouds

Maintain a Snappy
Dialogue

Associate Pace

Talk about how the Gist Show students how to use Purposely create differing

Pointers are used to
complete the Gist Steps

language that shows

disagreement but is still

Gist Statements, discuss
your reasoning for writing

Follow the Leading
Associate Card swiftly, as
you would want to students

polite. your Gist, and model how
to negotiate to create a
Joint Gist Statement.

to do. Model disagreement
and negotiation once or
twice and for limited time.

Students may initially be
uncomfortable defending
their decisions or

Students benefit from
continued examples of using
the gist pointers to follow
the Gist Steps.

Partner work may be a
challenge for students who
have trouble staying focused
or working with others.

Modeling refines student
understanding, but
students learn most when

expressing any they practice

disagreement.

content-area literacy instruction
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e o How toTeach

l ——
—

Student Practice

Structure the entire
CALIl lesson to

Actively monitor
student work using

Introduce the task and
the Associate Gist
Monitoring Checklist

set expectations maximize practice

time
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Context for Text Example

“The Persian Empire”

The Persian Empire

ff

The Persian Empire

The Persian Empire stretched from Egypt in North
Africa to Turkey in Eastern Europe. It !
included Mesopotamia in the Middle East, and went as A
far as the Indus River in Asia.

Map of the Persian Empire in 490 B.C.

Persia is also known as ancient Iran. Iran is now just a country in the Middle East. But by 480 B.C., it
was the largest empire the world had ever seen. It was even greater than the empire that came before
it, Assyria.

In 539 B.C., King Cyrus decided to expand the boundaries of Persia. He began by conquering Babylon,
the major city of Mesopotamia. Unlike Assyrian kings, who were cruel to the people they ruled, Cyrus
was known for his merey.

Kind King Cyrus

One example was how he treated the Hebrews, who had
been captives in Babylon for over 50 years. He allowed

them to return to the holy city of Jernsalem instead of ¥ o
foreing them into slavery. He returned sacred items that %. 4
were stolen from them and allowed them to build a capital b,ﬁ"i.‘ ¥
and a temple. Cyrus also allowed the Hebrews to continue ; : king of Persia.

living and worshiping as they chose.

Cyrus's generosity toward the Jews was not a one-time event. Compared to other rulers, he and the
leaders after him were gentler to people they conquered. Persian rulers cooperated with loeal
governments and did not get much involved in matters that did not directly affect their rule. They also
respected local traditions. They even followed some of the religious practices of the people they
conquered.

Rather than destroy local economies for their own gain, the Persians worked to increase trade
throughout their kingdom. They soon made everyone use the same system of weights, official eoins
and laws.

o percent tax on food and goods
|ad to pay one fifth of what they earned
Jich were quite rich but had never been

1486 B.C.) — created a system of
nough that it was copied later by other

peoples in the empire. The Persians
lerseen by governors. They gave land to
s also had to send soldiers tojoin the
Persians, simply remained struggling

ile-long roval road from the city
[there were many places to stay
lupplies.

c
o
=
O
£
)
O
Sl
=
(4]
(%]
=
O
C o)
X
()
E=
c
o
O

Information

Standard

Class
Composition

Reading
Levels

Lexile Level

7
Social Studies (World History)
Ancient Egypt

CT Social Studies Framework

INQ 6-8.8. Identify evidence that draws information from multiple

sources to support claims noting evidentiary limitations.

23 Total Students
5 Students with IEPs (3 — LD, 2 — EBD)

300-1400L

800L
NewsELA

Ancient Persian Empire
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The Persian Empire

The Persian Empire stretched from Egypt in North Africa to Turkey in
Eastern Europe. It included Mesopotamia in the Middle East, and went
as far as the Indus River in Asia.

Persia is also known as ancient Iran. Iran is now just a country in the
Middle East. But by 480 B.C,, it was the largest empire the world had
ever seen. It was even greater than the empire that came before it,
Assyria.

In 539 B.C., King Cyrus decided to expand the boundaries of Persia.
He began by conquering Babylon, the major city of Mesopotamia. Unlike
Assyrian kings, who were cruel to the people they ruled, Cyrus was
known for his mercy.

Read the section aloud. | can help with difficult words if you need it. -
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The Persian Empire

The Persian Empire stretched from Egypt in North Africa to Turkey in Eastern Europe.
It included Mesopotamia in the Middle East, and went as far as the Indus River in Asia.

Persia is also known as ancient Iran. Iran is now just a country in the Middle East. But
by 480 B.C., it was the largest empire the world had ever seen. It was even greater than
the empire that came before it, Assyria.

In 539 B.C., King Cyrus decided to expand the boundaries of Persia. He began by
conquering Babylon, the major city of Mesopotamia. Unlike Assyrian kings, who were
cruel to the people they ruled, Cyrus was known for his mercy.

Individual Gist Statement Individual Gist Statement

The Persian Empire Follow the Gist Steps. i~ goon In 480 B.C., the Persian
1. Who or what is the section mostly about? . .
StretChed from Egypt to 2. What is the most important information about the who or what? Lot Emplre was the Ia rgESt
1 Turkey’ including 3. I\(—’t’s each write a Gist Sl(?tml?s?nt lh.dl is about 17() \iUF)I[iS. 1 W0r|dWIde d ue to K|ng
Remember to paraphrase and write a complete sentence. Work quickly.
Mesopotamia and the Cyrus’ expansion.
I n d us R|Ve r. Read your Gist Statement. Then I'll read mine. —
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The Persian Empire

The Persian Empire stretched from Egypt in North Africa to Turkey in Eastern Europe.
It included Mesopotamia in the Middle East, and went as far as the Indus River in Asia.

Persia is also known as ancient Iran. Iran is now just a country in the Middle East. But
by 480 B.C., it was the largest empire the world had ever seen. It was even greater than
the empire that came before it, Assyria.

In 539 B.C., King Cyrus decided to expand the boundaries of Persia. He began by
conquering Babylon, the major city of Mesopotamia. Unlike Assyrian kings, who were
cruel to the people they ruled, Cyrus was known for his mercy.

Let’s work together to write the Joint Gist Statement. I -

Individual Gist Statement Joint Gist Statement Individual Gist Statement
The Persian Empire .
stretched from E P tto _ _ _ In 480 B.C., the Persian
' gyp Thg ancient Persian Empire, expandgd by Empire was the largest
1 Turkey, including King Cyrus, was the largest of its time. 1 : .
. worldwide due to King
Mesopotamia and the , .
: Cyrus’ expansion.
Indus River.

,CALL For the next section, you’ll be the Leading Associate. ‘



an®

%% Hear from Expert CALI Teachers

Click to Play
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= Lesson D Template

‘/‘C. | ‘ BI ‘I

- Associate Gist H » ‘

Getting the Gist

Associnfe Gist

Use for next lessons

View reminders about

how to teach in the notes

Either pre-fill Gist Log within
presentation or write on Smart Board
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Planning: Text Selection Criteria

Covers Key Concepts
U Supports lesson or unit objective

U Links to content standards

U Average instructional level
U Few unknown vocabulary words

U Obvious organizational structure

Promotes Student Engagement

U Manageable length

U Worthy of a good conversation

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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Is Comprehensible I



Associate Pairs

Leading Associate

Reading Associate

Leading Associate

Reading Associate




I au

Planning: Gist Statements & Purpose Question =~ |

Section 1:
Section 2:
Section 3:
Section 4:
Section 5:

Purpose Question:



Lesson D Template

6 ‘Geﬂing the Gist

Associate Gist

INSERT TITLE OF TEXT HERE

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
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World & Word Knowledge Slides
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Purpose Question

Why are we reading this?

INSERT PURPOSE QUESTION HERE
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Gist: What is it?
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Materials

Text

CALI TEXT

Section 1

In the 1800s, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. By the time the National Park was established in 1827, the number of
gray wolves had diminished substantially, a trend that continued thanks to a government predator control
program that ensured that by 1926, there were none left.

Nobody missed them until 1929, when environmentalists began noticing that the park's ecosystem was
starting to change. Once densely populated with cottonwood and aspen, it had begun to appear dry

and barren. Turns out that without the wolves to control them, the elk population in the park had

not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight,
including the all-important willows that grew close to the streams

Section 2

In the 1800s, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down.

By the time the National Park was established in 1827, the number of
gray wolves had diminished substantially, a trend that continued thanks to a government predator control
program that ensured that by 1926. Nobody missed them until 1929, when environmentalists began noticing
that the park’s ecosystem was starting to change.

Once densely populated with cottonwood and aspen, it had begun to appear dry
and barren. Turns out that without the wolves to control them, the elk population in the park had

not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight,
including the all-important willows that grew close to the streams

Section 3

In the 1800s, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. By the time the National Park was established in 1827, the number of
gray wolves had diminished substantially, a trend that continued thanks to a government predator control
program that ensured that by 1926, there were none left Nobody missed them until 1929, when
environmentalists began noticing that the park’s ecosystem was starting to change.

Once densely populated with cottonwood and aspen, it had begun to appear dry
and barren. Turns out that without the wolves to control them, the elk population in the park had

not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight,
including the all-important willows that grew close to the streams

oint Gist Log

Name:

Joint Gist Log

My Associate’s Name: Date;

eading Associate

Card

Purpose Question

Leading Associate Card

Section

Gist Joint Gist

Read the section aloud. | can help with difficult words if you need it.

®.0

Follow the Gist Steps.
1. Who or what is the section mostly about?
2. What is the most important information about the who or what?
3. Let’s each write a Gist Statement that is about 10 words.

to and write a ‘Work quickly.

B g0

it 0 help

I'\N®

Read your Gist Statement. Then I'll read mine.

@ then 8

Let’s work together to write the Joint Gist Statement.

Text Summary

For the next section, you'll be the Leading Associate.
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Associate Roles & Expectations

follows the Leading Associate Card follows directions

follows along during reading reads loudly enough

use respectful contribute ideas to Joint complete Joint Gist
dialogue Gist Statement Log
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Read the section aloud. | can help with difficult words if you need it. ‘ @ and “
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Individual Gist Statement Follow the Gist Steps. o i Individual Gist Statement
1. Who or what is the section mostly about? i 0 s
2. What is the most important information about the who or what?
3. Let’s each write a Gist Statement that is about 10 words. / ; \
1 Remember to paraphrase and write a complete sentence. Work quickly. 1
Read your Gist Statement. Then I'll read mine. @ - :
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Let’s work together to write the Joint Gist Statement. = : 5 /

For the next section, you’ll be the Leading Associate.

\

Individual Gist Statement Joint Gist Statement Individual Gist Statement I



For the next section, you’ll be the Leading Associate.

Individual Gist Statement

Joint Gist Statement

Individual Gist Statement
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Associate Pairs

Leading Associate

Reading Associate

Leading Associate

Reading Associate

F------




Next Steps

Student Tasks:

As you work, we’ll be looking to see that:

Follow the Leading Associate
Card to Get the Gist of the
remaining sections.

Using your Joint Gist
Statements, independently
write a Text Summary that

answers the Purpose Question.

O O 000

O 000

Leading Associate follows the Leading Associate Card
Reading Associate follows directions

Reading Associate reads loudly enough

Leading Associate follows along as Reading Associate
reads

Leading Associate provides help as needed for reading
aloud and Gist Steps

Reading Associate asks for help if needed

Both Associates contribute ideas

Both Associates maintain respectful dialogue

Both Associates complete their Joint Gist Log

pten: nstry
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Let’'s Wrap Up

INSERT PURPOSE QUESTION

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Check for Understanding: 6

1. The first step in creating Associate Pairs is to rank students

according to reading ability. What is the next step?
a) Match the top high performing student with the lowest performing
student in the class
b) Divide class at the median point
c) Randomly assign Associate pairs
d) Ask students who they would most like to work with
2. As you begin monitoring Associate Gist, you notice a pair of
students refusing to work together. What approach should you

take if this is their first time working as Associates?

a) Immediately split them up and pair them with different students

b) Tell them they can do their Gist work alone

c) Praise nearby students who are working productively and remind the

class that you are monitoring their work using the Checklist

m This research project is supported by the Institute of Educatgr) @gr%grb?6%%9&%!&1.0%/&{!&Jl?t.rth)%gcﬂgGnggﬁw/Iﬁg?glhomework



Part 7:
Student
Support
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Full CALI Implementation: Grouping by Need

Review Practice

* Struggled with entire text * Struggled with one or two * Successfully completed Gist
5 185 res camleie Garifing sections of the text Sm;c:fLemtentts for all sections
the Gist of the text * Gist Statements completed ot The tex
« Would benefit from a but may not be accurate (s:orr:rsgited the Text
review of vocabulary * Would benefit from more v 4
« Would benefit from more gwd.ed prdctlcfe with Would bc?neflt from thfa
Getting the Gist opportunity to work with a

structured Gist practice .
more challenging text
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2 Why is Student Support important?

In Middle School CALl Solution

A structure for managing
individualized instruction at a
lower teacher to student ratio

More students with less time

A routine including targeted
instruction for students who need it

Difficult content at a faster pace

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
Content-area I®tacy instruction




2 Why is Student Support important?

In Middle School CALl Solution

Some students need more Scaffolded support through a
intensive support for reading rotation system

Teachers are encouraged to High achieving students read
provide students with enrichment higher-level texts and complete
opportunities inquiry-based activities

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81
Content-area I®tacy instruction
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f£% Sentence-level Gist

Click to Play
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Sentence-Level Gist

Gist Steps Sentence-Level Gist Steps

1. Identify who or what the section is 1. Identify who or what each sentence is
mostly about. mostly about. Think about pronouns!

2. Identify the most important 2. Select 2 important words from each
information about the who or what. sentence.

3. Develop a Gist Statement that is about 3. Combine the who/what and the
10 words. important words to write a Gist

Statement.

w This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Sentence-level Gist Log

Sentence Who/What Most Important Information
1
2
3
4
5
6
7
8
Gist Statement

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Text

The Underground Railroad was not a railroad. It wasn’t underground either. But it did help show
thousands of black men and women the way from the slavery of the south to freedom in the north.

Before the Civil War, it was illegal to help slaves escape because slaves were considered property.
However, many people thought slavery was morally wrong. They were willing to put themselves at
risk to help slaves escape. The Underground Railroad was the system of men and women who hid
slaves in their homes and on their farms as they made their journey to freedom. The stops along
the way were called “stations,” just like the stations on a railroad train. Each house told the fugitives
where they would find the next friendly house. The railroad was so secret that each station along
the way knew only about the house before it and the house after it. That way no one could tell on
the entire system and find out the whole route of the Underground Railroad.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Sentence-Level Gist Step 1

Identify who or what each sentence is mostly about. Think about pronouns!

The@ground R@was not a railroad.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81



Sentence-Level Gist Step 2

Select 2 important words from each sentence.

The@ground R@was not a railroad.

m This research project is supported by the Institute of Education Sciences, U.S. Department o f Education, through Grant R324A1501.81



Sentence-Level Gist Log

Sentence Who/What Most Important Information
1 Underground Railroad * not railroad
2
3
4
5
6
7
8
9
10
11
Gist Statement
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Sentence-Level Gist Step 1

Identify who or what each sentence is mostly about. Think about pronouns!

ThéUnderground Rail@as not a railroad.@wasn’t underground either. But@did help show
thousands of black men and women the way from the slavery of the south to freedom in the north.

Before the Civil War, it was illegal to helescape because slaves were considered property.
However, manthought slavery was morally wrongere willing to put themselves at

risk to help slaves escape. The@rground Rail@m\/as the system of men and women who hid
slaves in their homes and on their farms as they made their journey to freedom halong
the way were called “stations,” just like the stations on a railroad train. Eacold the fugitives
where they would find the next friendly house. Thas so secret that each station along

the way knew only about the house before it and the house a it, That way no one could tell on
the entire system and find out the whole route of th€ Underground Railroad.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Sentence-Level Gist Step 1

Identify who or what each sentence is mostly about. Think about pronouns!

Sentence Who/What Most Important Information
1 Underground Railroad

It (Underground Railroad)

It (Underground Railroad)

Slaves

People

They (people)

Underground Railroad

Stops

VN[~ W|N

House

[EEY
o

Railroad

[N
[EEN

Underground Railroad

Gist Statement




Sentence-Level Gist Step 2

Select 2 important words from each sentence.

ThéUnderground Rail@asn_ota raiIroad.(t)wasn’t underground either. But@did help show
thousands of black men and women the way from the slavery of the south to freedom in the north.

Before the Civil War, it was illegal to hel escaEe because slaves were considered property.

However, manthought slavery was morally wrong ere willing to put themselves at
risk to help slaves escape. TheQ.Ederground Rail@mvas the system of men and women who_hid_
slaves in their homes and on their farms as they made their journey to freedom halong
the way were called “stations,” just like the stations on a railroad train. Eacold the fugitives

—
where they would find the next friendly house. Thas so secret that each station along

the way knew only about the house before it and the house a it, That way no one could tell on
the entire system and find out the whole route of th€ Underground Railroad.

m This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81




Sentence-Level Gist Step 2

Select 2 important words from each sentence.

Sentence Who/What Most Important Information
1 Underground Railroad * not railroad
2 It (Underground Railroad) * wasn’t underground
3 It (Underground Railroad) * slavery 2 freedom
4 Slaves * illegal escape
5 People e slavery wrong
6 They (people) * help escape
7 Underground Railroad * hid slaves
8 Stops e called stations
9 House e find next
10 Railroad * secret station
11 Underground Railroad * whole route
Gist Statement




Sentence-Level Gist Step 3

Combine the who/what and the important words to write a Gist Statement.

Sentence Who/What Most Important Information
1 Underground Railroad * not railroad
2 derground R yad e wasn’t underground
3 It (Underesround Rail ‘-_--') e slaverv = freedom
4 Slaves . gal escape
5 People * slavery wrong
6 They (people) . Ip escap
7 erground Railroad * hid slaves
8 Stops * called stations
9 House e find next
10 ailroad e secret station
11 erground Railroad * whole route
Gist Statement
The Underground Railroad helped slaves escape illegally to freedom by following a secret route.
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f£% Sentence-level Gist Example

Click to Play
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CALI & Support Lessons

Instruct students to
Get the Gist of
remaining sections
with an Associate

Both teachers model
Teach World & Present the Purpose using the Leading
Word Knowledge Question Associate Card for
the first section

- - -
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Sentence-Level Gist

Associate Gist

Comprehension Team

_wew ] PQ_| Model | Practice | TS

Discussion of the
Text Summary (TS)

Text Summary

234



w 6 ) _
| Questions?
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Thank you!

6 Devin Kearns
-

ontent-area literacy instruction

devin.kearns@gmail.com

devinkearns.org
@devin_kearns
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