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Gist Log 
 

Name: __________________________________ Date: ____________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Purpose Question 

How do people study human migration and what have scientists hypothesized? 
 

Section 1 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Section 2 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 
 

Gist Steps 
 

1. Identify who or what the section is 
mostly about. 
 
 

2. Identify the most important 
information about the who or what. 
 
 

3. Develop a Gist Statement that is 
about 10 words. 

 

Gist Rubric 
 

1. Does my Gist Statement identify 
who/what the passage was about? 
 

2. Does my Gist Statement identify 
only the most important information 
about the who/what? 
 

3. Is my Gist Statement paraphrased, 
about 10 words, and written in one 
complete sentence? 

 



Section 3 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Section 4 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Section 5 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Text Summary 

 
 
 
 
 

 



CALI Text Samples 
Text Sample 1 
Get the Gist 
 

How does erosion happen? 
By National Geographic, adapted by Newsela staff on 10.03.17, text	section	presented for	demonstration	
Word Count 682  
Level 830L  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
These rock formations, in Bryce Canyon National Park, Utah, are called hoodoos. Although the soft sandstone was 
carved away by the erosion of wind, water and ice, tall hoodoos stand as the result of sturdy limestone caps 
protecting the sandstone underneath. Photo by: Luca Galuzzi - www.galuzzi.it from Wikipedia.  
 
 

Erosion occurs when the Earth wears away. It can be caused by water, wind or ice. A similar process is called 
weathering. It breaks down or weakens rock, or turns it into tiny fragments. No rock is hard enough to resist it. 
Weathering and erosion shaped the peaks of the Himalaya mountains in Asia and the rock towers of Bryce Canyon in 
Utah. 
 
Erosion moves bits of rock or soil from one place to another. Most erosion is caused by water, wind, or ice usually in 
the form of a glacier. If water is muddy, it is a sign that erosion is taking place. It means that bits of rock and soil are 
floating in the water. This material is called sediment. 
 
When wind or water slows down or ice melts, sediment is left behind in a new place. As sediment builds up, it 
creates fertile land. 
 

Erosion by Water 
Moving water is the major cause of erosion. Rain carries away bits of soil and washes away pieces of rock. Rushing 
streams and rivers wear away their banks, and create larger valleys. Over 5 million years, the Colorado River cut 
deep into the land, eventually forming the Grand Canyon. The Grand Canyon is more than 1 mile deep and as much 
as 18 miles wide.  
 
Erosion by water changes the shape of coastlines. Waves crash against shores. They pound rocks into pebbles and 
turn the pebbles to sand. Water sometimes washes sand away from beaches. This moves the coastline farther 
inland. 
 
The ocean waves also erode seaside cliffs. They sometimes bore holes that form caves.  
  



Text Sample 2 
Get the Gist in Action 
 
Chickens Tell Tale of Human Migration Across Pacific 
By	Alan	Cooper	and	Vicki	Thomson,	The	Conversation,	adapted	by	Newsela	staff,	text	segment	for	demonstration	
 

If you visit Hawaii, you will probably run into a chicken. They are everywhere. But these birds are wild, unlike the 
chickens found in farmyards and garden coops. Chickens are not native to the Hawaiian Islands, though. How did 
they get there? 
 

Why did the chicken cross the Pacific? 
Ancient chicken bones can help us find out. We found that chickens were brought to Hawaii by canoe as part of the 
early human migration across the Pacific Ocean.  
 

The spread of human beings across the Pacific was not easy. It started in Southeast Asia, probably in Taiwan, the 
Philippines or Indonesia. Humans then moved across the huge ocean, as far as Easter Island. It was one of the 
greatest acts of ocean travel in human history. 
 

Although it is one of the more recent major human migrations, we do not know very much about it. For example, we 
do not know if these voyagers reached South America. 
 

The first stage in this migration was the establishment of Western Polynesia. It took place about 3,100 to 3,250 
years ago. Polynesia includes the islands of Vanuatu, Fiji, Tonga and Samoa. Hawaii is also part of Polynesia. The 
colonies were established by the Lapita, generally thought to be the ancestors of the Polynesian peoples. 
 
 

 

 
 

Text Sample 3 
Sentence-Level Gist 
 

Underground Railroad 
Written	by	ReadWorks.org,	text	segment	for	demonstration	
 
The Underground Railroad was not a railroad. It wasn’t underground either. But it did help show thousands of black 
men and women the way from the slavery of the south to freedom in the north.  
 
Before the Civil War, it was illegal to help slaves escape because slaves were considered property. However, many 
people thought slavery was morally wrong. They were willing to put themselves at risk to help slaves escape. The 
Underground Railroad was the system of men and women who hid slaves in their homes and on their farms as they 
made their journey to freedom. The stops along the way were called “stations,” just like the stations on a railroad 
train. Each house told the fugitives where they would find the next friendly house. The railroad was so secret that 
each station along the way knew only about the house before it and the house after it. That way no one could tell on 
the entire system and find out the whole route of the Underground Railroad.  
  



Gist Log 
 

Name: __________________________________ Date: ____________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Purpose Question 

 
 

Section 1 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Section 2 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 
 

Gist Steps 
 

1. Identify who or what the section is 
mostly about. 

 
 

2. Identify the most important 
information about the who or what. 

 
 

3. Develop a Gist Statement that is 
about 10 words. 

 

Gist Rubric 
 

1. Does my Gist Statement identify 
who/what the passage was about? 

 

2. Does my Gist Statement identify 
only the most important information 
about the who/what? 

 

3. Is my Gist Statement paraphrased, 
about 10 words, and written in one 
complete sentence? 

 



Section 3 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Section 4 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Section 5 

Who/What Most Important Information 

 
•   

 
 

Gist Statement Score 

 

1 2 3 

 

Text Summary 

 
 
 
 
 

 



Sentence-Level Gist Log 
 

Name: _____________________________________ Date: __________________ 
 

Purpose Question 

 

 
Section 1 

Sentence Who/What Most Important Information 

1   

2   

3   

4   

5   

6   

7   

8   

Gist Statement 

 

 
Section 2 

Sentence Who/What Most Important Information 

1   

2   

3   

4   

5   

6   

7   

8   

Gist Statement 

 
 
 



Section 3 

Sentence Who/What Most Important Information 

1   

2   

3   

4   

5   

6   

7   

8   

Gist Statement 

 
 
 

 
Section 4 

Sentence Who/What Most Important Information 

1   

2   

3   

4   

5   

6   

7   

8   

Gist Statement 

 
 
 

 
Text Summary 
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Part 1:
Rationale

• Meet the research team
• Understand the rationale behind 

Project CALI
• Understand the structure of the 

Project CALI research study 

Jade Wexler, Ph.D.
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University of Maryland

Erin Clancy
Project Coordinator/ 
Intervention Director

University of Maryland

Sarah Fisher
Graduate Assistant

University of Maryland

Devin Kearns, Ph.D.
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University of Connecticut

Chris Lemons, Ph.D.
Co-Principal Investigator

Vanderbilt University

Erin Hogan

Graduate Assistant
University of Maryland

Courtney Hattan

Graduate Assistant
University of Maryland

Alexandra Shelton

Project Coordinator
University of Maryland

Marney Pollack

Lead Project Coordinator
University of Connecticut

Cheryl Lyon

Project Coordinator
University of Connecticut

ADVISORY BOARD

Laura Stapleton, Ph.D.

University of Maryland

Margo Mastropieri, Ph.D.

George Mason University

Sharon Vaughn, Ph.D .

University of Texas

Paul Sindelar, Ph.D .

University of Florida

Pro ect
CALI
Team
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What Challenges Does CALI Address?

inclusion co-taught 
classes

SWDs

60% of SWDs spend 80% or 
more of their day in the 

general education setting; Few 
content area teachers are 
prepared to integrate EB 
literacy strategies into)

instruction
(Newman, 2006; U.S. Dept of Ed, 2011

24 % of all eighth graders 
scored below basic on the 

2018 National Assessment of 
Educational Progress reading 

achievement test 

61% of eighth-grade SWD 
performed below basic on the 

NAEP; Many students 
experience difficulty 

comprehending and acquiring 
content knowledge from texts

(Vaughn et al., 2013)

We lack of evidence 
supporting this model as a 
service delivery model that 

can improve student outcomes 
(Murawski & Swanson, 2001)

middle 
school 

literacy

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Quick Discussion
Make a Connection

Do you work with any 
struggling readers? Discuss 
the challenges they face.

How does your school 
provide services for these 
students? 

Low reading 
achievement

Increased 
student needs

Highly relied upon service 
delivery model with limited 

evidence
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What Literacy Practices Should We See?
Practices supported by data from available research 
studies of literacy instruction
1. Provide explicit vocabulary instruction 
2. Provide direct and explicit comprehension strategy instruction 
3. Provide opportunities for extended discussion of text meaning and 
interpretation 

4. Increase student motivation and engagement in literacy learning
5. Make available intensive and individualized interventions  for struggling 
readers that can be provided by trained specialists

Ka
m

il
et

 a
l. 

(2
00

8)

IES (Institute of Education Sciences) is the research arm for the U.S. Department of Education

Evidence suggests these practices 
are only minimally occurring 

(Swanson et al., 2015; Wexler et al., 2015)

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What Co-Teaching Practices Should We See?

Use of student 
data to 

differentiate 
instruction  

Instruction that allows 
for differentiation to 

support lower 
performing students

Sufficient time and 
clear structure for co-

planning

Features of effective 
instruction (e.g., 
providing OTRs)

Literacy instruction

Clearly established 
roles and 

responsibilities
Le

m
on

s 
et

 a
l.,

 2
01

8

Evidence suggests these 
practices are only 
minimally occurring 

(Wexler et al., 2018)
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So, What are the Goals of Project CALI?

Content-Area 
Evidence-based 

Literacy Practices
Co-teaching

Can we help teachers 
use these more to 
increase student 
achievement?

Can we help teachers 
make it work better to 

increase student 
achievement?

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What Makes CALI Practices Different?

Evidence 
based

Valuable

Feasible

• from expert recommendations
• based on 30 years of research 
• published in the IES Practice Guide

• all middle school students 
• co-taught classes
• all content-areas

• few additional resources
• reasonable amount of planning time 
• limited class time
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CALI Years 1-3

Year 1 
Observe

Year 3 
Test

Year 2 
Develop

What is happening in 
middle school co-taught 
content area classes? 

What can we do to improve 
literacy instruction in 

middle school co-taught 
content area classes?

Is Project CALI effective in 
improving student literacy 

outcomes in middle school co-
taught content area classes?

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

• CALI teachers significantly improved their knowledge on a 
researcher-developed proximal measure (i.e., main idea 
generation).
• CALI teachers’ own ratings of their effectiveness and their ratings of 

their co-teachers’ effectiveness significantly improved.
• Observations revealed greater change across three observations in 

implementation of higher value co-teaching practices (e.g., team-
teaching) and appeared to show more use of those practices at 
observation 3 (although not significantly).
• Students with and without disabilities in CALI classes significantly 

improved their ability to generate main ideas from text.

Early Findings from Year 3
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Part 2:
CALI 
Framework

• Understand the underlying CALI 
framework 
• Describe the essential components of 

each part of the CALI framework
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Set the Purpose

Get the Gist 

Individual & Associate

Text Summary

Student Support

Helper
Support

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What’s included in PD A?

Helper Role

Logistics

Introduction to the 
underlying framework

CALI Overview

Explanation of the 
rationale behind CALI 

Opportunity to get to 
know the Helper(s)

Discussion and clarification 
of CALI logistics

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Helper Support Routine
Week 1: Model (“I Do”)

Helper models planning for a CALI lesson 
with applicable component(s)

Helper models implementation of the 
planned CALI lesson with applicable 

component(s)

Helper reflects with teachers about 
the model CALI lesson and collects 

student work

Helper’s Role

Teachers provide Helper with topic/text for 
CALI lesson and observe/ask questions 

during Helper planning

Teachers use the Implementation Checklist 
while observing the model CALI lesson

Teachers reflect with Helper about the 
model CALI lesson using the Implementation 

Checklist

Co-Teachers’ Role

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Roles & Responsibilities
Implement CALI Lessons (with planning & reflection)

Plan Sessions
• Typically last 30-60 

minutes
• Plan for upcoming CALI 

lesson with applicable 
component(s)

Implement Sessions
• Typically last 15-60 

minutes
• Implement planned CALI 

lesson with applicable 
component(s)

Reflect Sessions
• Typically last 5-20 

minutes
• Short conversation to 

reflect upon implemented 
CALI lesson

• Scheduled at the convenience of the teachers
• All 3 sessions occur weekly during the Fall semester

Agreements
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Set the Purpose

Get the Gist 

Individual & Associate

Text Summary

Student Support

Helper
Support

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What’s included in PD B?

Focus on critical concepts

User-friendly teaching strategies

Tips for selecting key vocabulary

Strategies for selecting appropriate 
texts

World Knowledge

Word Knowledge

Text Selection

Books & Background

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What to Teach
Complicated concepts in the text

Why were people segregated?

How did Jim Crow laws start?

What were the Jim Crow laws?

40

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

How to Teach
Use visuals and video

Interesting

Not directly related to text

Lots of good explanations

Target audience too young

Great images and short

Maybe a little too much detail

Choosing Videos

• Screen a couple of videos

• Don’t expect familiar brands to 
have the best videos

• Don’t choose a drone-y one

• Make sure videos are actually 
helpful and not just engaging

46

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What to Teach
Teaching Words Two Ways

Fast Focus
How should I teach?
• Short definition
• Image (sometimes)
• Explicit link to text 

How should I teach?
• Short definition
• Image (sometimes)
• Explicit link to text 
• Examples
• Non-examples 

(sometimes)
• Questions to check 

understanding

Which words?
• Less essential 

to text
• Have simple 

definitions
• Easily 

imageable

Which words?
• Important for 

understanding
• Have complex 

definitions
• Are hard to 

explain

70

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

CALI Text Selection Criteria

ü Covers Key Concepts 

ü Is Comprehensible

ü Promotes Student Engagement

11
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CALI texts are 
accessible to students 

Secondary text is 
more difficult 

Why is text selection important?

CALI provides teachers 
with a structure 

for teaching explicitly

In Middle School CALI Solution

Students don’t always get 
needed direct instruction

19

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

CALI Text Selection Criteria

ü Covers Key Concepts 

ü Is Comprehensible

ü Promotes Student Engagement

20
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Text Summary

Student Support

Helper
Support

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What’s included in PD C?

Focus on critical reading strategy

Simple reusable reading 
comprehension procedure

Already-prepared teacher lessons

Guidelines for developing a purpose 
for reading

Individual Gist

Text Summary

Set the Purpose

Comprehension with 
Purpose & Gist

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

How to Teach
Defining the Gist

Explicitly tell students:
Gist = Main Idea = Central Idea

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Steps

1. Identify who or what the section is mostly about.

2. Identify the most important information about the 
who or what.

3. Develop a gist statement that is about 10 words.

G
ist

 s
te

ps
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n 
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This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Steps to Develop a Purpose Question

Write a Gist Statement for each section1
Choose the most important Gist Statements2
Turn Gist Statement ideas into questions3
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Text Summary

Student Support

Helper
Support

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What’s included in PD D?

Focus on peer-mediated instruction

Simple reusable partner procedure

Already-prepared teacher lessons

Opportunities to reflect upon use of 
instructional techniques

Check-In

Associate Gist

Discussion of Gist 
with Associates

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Workbook Activity

Reflect:
• Which instructional methods have been 

effective? 
• Which instructional methods haven’t 

been effective?
• Which instructional methods haven’t you 

used?

Create an Action Plan.

D2.1: Reflect on Instructional Methods
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Individual & Associate

Text Summary

Student Support

Helper
Support

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

What’s included in PD E?

Individualized lessons 
that blend into the 

co-taught 
environment

Additional assistance 
with concepts and 

comprehension

Targeted lessons that 
scaffold learning of 

key strategies

Materials for 
teachers and students 

already created

Flexible grouping 
strategies

Guides to maximize 
value of co-teaching

Inquiry-focused 
enrichment using 
complex texts

Self-directed 
development of 

content knowledge 
from texts

Peer teaching using 
technology

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Review

PracticeExtend

CAT

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A150181

Evidence Collection

71 This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A150181

Rotations for Review Group

W&W Knowledge Review

REVIEW

Sentence-Level Gist Practice

REVIEW

Sentence-Level Associate Gist

REVIEW

Guided Gist Practice

PRACTICE

Associate Gist

PRACTICE

Annotated Gist

EXTEND

Text Summary

PRACTICE

Comprehension Team Activity

EXTEND

Comprehension Team Discussion

EXTEND

Special Education 
Teacher

Content Area 
Teacher

STOP

1

STOP

2

STOP

3

Independent 
Station 
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Evidence-Based PD
• Expert-delivered videos
• Interactive activities
• Formative assessments
•Videos of CALI in action
•Printable student materials
• Fillable lesson templates

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Workbook Activity

Practice Getting the Gist on your own for 
sections 3 and 4 of “Final Push.” Use the Gist 
Pointers to guide you.

You’ll find sections 3 and 4 of “Final Push” in 
your workbook on pages 7 and 8. 

Use the Gist Log on page 10 to write your Gist 
Statements.

C1.1: Practice Getting the Gist 

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

1. A good CALI text meets the following criteria:
a) Covers key concepts                          b) Is comprehensible
c) Promotes student engagement             d) All of the above

2. True or False: Research has shown that using complex texts 
and asking students to “figure it out” on their own is an 
effective way of improving reading comprehension for most 
students.

3. In an ideal CALI text, the percentage of academic/content 
vocabulary words that are familiar to students or easily 
determined from context should be: 

a) 75%     b) 80%
c) 90%      d) 95%

Check for Understanding – Part 1

32

Open Socrative.comA

Enter CALIPD (Room Name)C

Enter your first nameD

Click Student Login buttonB

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Watch Getting the Gist in Action!

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Part 3:
Coaching 
Overview

• Understand the role of the Helper
• Describe the Helper Support routine 

and the Plan, Implement, Reflect 
sequence
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The Helper is an instructional coach who 
provides PD and support for co-teachers while 

planning for, implementing, and reflecting upon 
the CALI components.

What is the Helper?

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Plan, Implement, Reflect (PIR)

Plan

Support for CALI 
lesson planning

Implement

Modeling, supporting, 
and observing CALI 

lessons

Reflect

Reflecting together to 
enhance CALI lesson 

implementation
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Monthly Timeline

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Part 4:
Get the 
Gist

• Define the Gist
• Understand the steps for Getting the 

Gist
• Use the Gist Rubric for evaluation 

and guidance
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CALI gives students a 
routine that is transferable to 

any content area/text

Why is Getting the Gist important?

As text complexity increases, 
students are asked to find the 
main idea in all content area 

classes and on standardized tests

In Middle School CALI Solution

Analysis and synthesis of text 
ideas depend on a firm grasp of 

the main idea

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Defining the Gist

Explicitly tell students:
Gist = Main Idea = Central Idea
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Student Materials
Text Gist Log

CALI TEXT
Section 1

In the 1800s, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was 
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. By the time the National Park was established in 1827, the number of 
gray wolves had diminished substantially, a trend that continued thanks to a government predator control
program that ensured that by 1926, there were none left. 

Nobody missed them until 1929, when environmentalists began noticing that the park’s ecosystem was
starting to change. Once densely populated with cottonwood and aspen, it had begun to appear dry 
and barren. Turns out that without the wolves to control them, the elk population in the park had 
not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight, 
including the all-important willows that grew close to the streams

Section 2

In the 1800s, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was 
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. 

By the time the National Park was established in 1827, the number of 
gray wolves had diminished substantially, a trend that continued thanks to a government predator control
program that ensured that by 1926. Nobody missed them until 1929, when environmentalists began noticing 
that the park’s ecosystem was starting to change.

Once densely populated with cottonwood and aspen, it had begun to appear dry 
and barren. Turns out that without the wolves to control them, the elk population in the park had 
not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight, 
including the all-important willows that grew close to the streams

Section 3

In the 1800s, the Rocky Mountain West area of the USA that now includes Yellowstone National Park was 
teeming with gray wolves. However, they were considered nuisance predators who killed livestock and
therefore were actively hunted down. By the time the National Park was established in 1827, the number of 
gray wolves had diminished substantially, a trend that continued thanks to a government predator control
program that ensured that by 1926, there were none left Nobody missed them until 1929, when
environmentalists began noticing that the park’s ecosystem was starting to change. 

Once densely populated with cottonwood and aspen, it had begun to appear dry 
and barren. Turns out that without the wolves to control them, the elk population in the park had 
not only ballooned in numbers, but also become fearless. This meant that they consumed everything in sight, 
including the all-important willows that grew close to the streams

Gist Pointers

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Steps

1. Identify who or what the section is mostly about.

2. Identify the most important information about the 
who or what.

3. Develop a gist statement that is about 10 words.
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Context for Text Example
“How does erosion happen?”

C
on

te
xt

 C
la

ss
 In

fo
rm

at
io

n

Grade 6

Content Area Social Studies (Geography)

Unit Global Interconnections: Environmental Changes

Standard CT Social Studies Framework
GEO 6–7.9 Analyze the ways in which cultural and environmental 
characteristics vary among various regions of the world.

Class 
Composition

25 Total Students
4 Students with IEPs (2 – LD, 2 – EBD)

Reading
Levels

550 – 1100L

Te
xt

 
In

fo
rm

at
io

n Lexile Level 830L

Source NewsELA

Topic Erosion

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Are any 
words or phrases 

emphasized? 

bolded, italicized, underlined, 

highlighted, large font, different color

Gist Pointers
Gist Step 1: Identify who or what the section is mostly about

Who or what is
mentioned 
frequently?

Do the text features 
give me clues? 

headings, pictures with captions, 
graphs, charts, tables, maps
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Gist Step 1 with Section 1

Are any words 
or phrases 

emphasized?

Who or what 
is mentioned 
frequently?

Do the text 
features give 

me clues?

Erosion occurs when the Earth wears away. It can be caused by water, wind or 
ice. A similar process is called weathering. It breaks down or weakens rock, or 
turns it into tiny fragments. No rock is hard enough to resist it. Weathering and 
erosion shaped the peaks of the Himalaya mountains in Asia and the rock 
towers of Bryce Canyon in Utah.

Erosion moves bits of rock or soil from one place to another. Most erosion is 
caused by water, wind, or ice usually in the form of a glacier. If water is 
muddy, it is a sign that erosion is taking place. It means that bits of rock and 
soil are floating in the water. This material is called sediment.

When wind or water slows down or ice melts, sediment is left behind in a new 
place. As sediment builds up, it creates fertile land.

These rock formations, in Bryce Canyon National Park, Utah, are called hoodoos. Although the soft sandstone 
was carved away by the erosion of wind, water and ice, tall hoodoos stand as the result of sturdy limestone caps 
protecting the sandstone underneath.

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Step 1 on Gist Log
Section 1

Who/What Most Important Information

erosion

Gist Statement Score
1 2 3
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Identify the most important information 
about the who or what

Gist Step 2

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Do the text features 
give me clues? 

Are any phrases 
or sentences 

emphasized? 

Are any ideas
repeated?

Gist Pointers
Gist Step 2: Identify the most important information about the who or what

bolded, italicized, underlined, 

highlighted, large font, different color
headings, pictures with captions, 

graphs, charts, tables, maps
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Erosion occurs when the Earth wears away. It can be caused by water, wind or 
ice. A similar process is called weathering. It breaks down or weakens rock, or 
turns it into tiny fragments. No rock is hard enough to resist it. Weathering and 
erosion shaped the peaks of the Himalaya mountains in Asia and the rock 
towers of Bryce Canyon in Utah.

Erosion moves bits of rock or soil from one place to another. Most erosion is 
caused by water, wind, or ice usually in the form of a glacier. If water is 
muddy, it is a sign that erosion is taking place. It means that bits of rock and 
soil are floating in the water. This material is called sediment.

When wind or water slows down or ice melts, sediment is left behind in a new 
place. As sediment builds up, it creates fertile land.

Gist Step 2 with Section 1

Are any 
phrases or 
sentences 

emphasized?

Are any ideas 
repeated?

Do the text 
features give 

me clues?

These rock formations, in Bryce Canyon National Park, Utah, are called hoodoos. Although the soft sandstone 
was carved away by the erosion of wind, water and ice, tall hoodoos stand as the result of sturdy limestone caps 
protecting the sandstone underneath.

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Step 2 on Gist Log
Section 1

Who/What Most Important Information

erosion
• cause = water, wind, ice
• changes land 
• weathering = breaking down rock

Gist Statement Score
1 2 3
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Develop a Gist Statement 
that is about 10 words

Gist Step 3

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Pointers
Gist Step 3: Develop a Gist Statement that is about 10 words

Is the Gist Statement
paraphrased?

Is the Gist Statement 
about 10 words? 

Is the Gist Statement 
written in one complete 

sentence? 

written in your own words & 
not copied from the text

between 8 and 13 words
one complete statement with capitalization 
at the beginning and punctuation at the end
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Section 1

Who/What Most Important Information

erosion
• cause = water, wind, ice
• changes land
• weathering = breaking down rock

Gist Statement Score
1 2 3

Gist Step 3 with Section 1
Gist Step 3: Develop a Gist Statement that is about 10 words

causes

effect

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Step 3 on Gist Log
Section 1

Who/What Most Important Information

erosion
• cause = water, wind, ice
• changes land
• weathering = breaking down rock

Gist Statement Score

Erosion is caused by water, wind, or ice, 
and changes the land.

1 2 3
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Gist Rubric

W
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5

If #1 and #2 are 
zeros, stop scoring.

Gist Rubric
1. Does my Gist Statement identify who/what the passage was 

about?

2. Does my Gist Statement identify only the most important 
information about the who/what?

3. Is my Gist Statement paraphrased, about 10 words, and 
written in one complete sentence?

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Using the Gist Rubric to Score

W
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r, 
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ll,
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5

If #1 and #2 are 
zeros, stop scoring.

Gist Statement Score

Erosion is caused by water, wind, or ice, and 
changes how land looks.

1 2 3

1 1 1

Gist Rubric
1. Does my Gist Statement identify who/what the passage was about?

2. Does my Gist Statement identify only the most important 
information about the who/what?

3. Is my Gist Statement paraphrased, about 10 words, and written in 
one complete sentence?
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Getting the Gist in Action

Click to Play

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Quick Discussion
Make a Connection

Can you integrate this 
practice into your 
classroom?

Turn and talk with the person 
next to you about how you could 
use this practice in your class.
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Part 5:
Sentence-
Level Gist

• Learn ways to differentiate support 
for students
• Describe the necessary materials
• Explicitly model the strategy and 

support students

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Gist Steps
1. Identify who or what the section is 

mostly about.

2. Identify the most important 
information about the who or what.

3. Develop a Gist Statement that is about
10 words.

Sentence-Level Gist Steps
1. Identify who or what each sentence is 

mostly about. Think about pronouns!

2. Select 2 important words from each 
sentence.

3. Combine the who/what and the 
important words to write a Gist 
Statement.

Sentence-Level Gist
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Sentence-Level Gist Log
Section 1

Sentence Who/What Most Important Information
1
2
3
4
5
6
7
8

Gist Statement

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Text

The Underground Railroad was not a railroad. It wasn’t underground either. But it did help show 
thousands of black men and women the way from the slavery of the south to freedom in the north. 

Before the Civil War, it was illegal to help slaves escape because slaves were considered property. 
However, many people thought slavery was morally wrong. They were willing to put themselves at 
risk to help slaves escape. The Underground Railroad was the system of men and women who hid 
slaves in their homes and on their farms as they made their journey to freedom. The stops along 
the way were called “stations,” just like the stations on a railroad train. Each house told the fugitives 
where they would find the next friendly house. The railroad was so secret that each station along 
the way knew only about the house before it and the house after it. That way no one could tell on 
the entire system and find out the whole route of the Underground Railroad. 
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Sentence-Level Gist Step 1
Identify who or what each sentence is mostly about. Think about pronouns!

The Underground Railroad was not a railroad. 

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Sentence-Level Gist Step 2
Select 2 important words from each sentence.

The Underground Railroad was not a railroad. 
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Sentence-Level Gist Log
Section 1

Sentence Who/What Most Important Information
1 Underground Railroad • not railroad
2
3
4
5
6
7
8
9

10

11

Gist Statement

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Sentence-Level Gist Step 1
Identify who or what each sentence is mostly about. Think about pronouns!

The Underground Railroad was not a railroad. It wasn’t underground either. But it did help show 
thousands of black men and women the way from the slavery of the south to freedom in the north. 

Before the Civil War, it was illegal to help slaves escape because slaves were considered property. 
However, many people thought slavery was morally wrong. They were willing to put themselves at 
risk to help slaves escape. The Underground Railroad was the system of men and women who hid 
slaves in their homes and on their farms as they made their journey to freedom. The stops along 
the way were called “stations,” just like the stations on a railroad train. Each house told the fugitives 
where they would find the next friendly house. The railroad was so secret that each station along 
the way knew only about the house before it and the house after it. That way no one could tell on 
the entire system and find out the whole route of the Underground Railroad. 
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Sentence-Level Gist Step 1
Identify who or what each sentence is mostly about. Think about pronouns!

Section 1
Sentence Who/What Most Important Information

1 Underground Railroad
2 It (Underground Railroad)
3 It (Underground Railroad)
4 Slaves
5 People
6 They (people)
7 Underground Railroad
8 Stops
9 House
10 Railroad
11 Underground Railroad

Gist Statement

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Sentence-Level Gist Step 2
Select 2 important words from each sentence.

The Underground Railroad was not a railroad. It wasn’t underground either. But it did help show 
thousands of black men and women the way from the slavery of the south to freedom in the north. 

Before the Civil War, it was illegal to help slaves escape because slaves were considered property. 
However, many people thought slavery was morally wrong. They were willing to put themselves at 
risk to help slaves escape. The Underground Railroad was the system of men and women who hid 
slaves in their homes and on their farms as they made their journey to freedom. The stops along 
the way were called “stations,” just like the stations on a railroad train. Each house told the fugitives 
where they would find the next friendly house. The railroad was so secret that each station along 
the way knew only about the house before it and the house after it. That way no one could tell on 
the entire system and find out the whole route of the Underground Railroad. 
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Sentence-Level Gist Step 2
Select 2 important words from each sentence.

Section 1
Sentence Who/What Most Important Information

1 Underground Railroad • not railroad
2 It (Underground Railroad) • wasn’t underground
3 It (Underground Railroad) • slavery à freedom
4 Slaves • illegal escape
5 People • slavery wrong
6 They (people) • help escape
7 Underground Railroad • hid slaves
8 Stops • called stations
9 House • find next
10 Railroad • secret station
11 Underground Railroad • whole route

Gist Statement

Sentence-Level Gist Step 3
Combine the who/what and the important words to write a Gist Statement.

Section 1
Sentence Who/What Most Important Information

1 Underground Railroad • not railroad
2 It (Underground Railroad) • wasn’t underground
3 It (Underground Railroad) • slavery à freedom
4 Slaves • illegal escape
5 People • slavery wrong
6 They (people) • help escape
7 Underground Railroad • hid slaves
8 Stops • called stations
9 House • find next

10 Railroad • secret station
11 Underground Railroad • whole route

Gist Statement

The Underground Railroad helped slaves escape illegally to freedom by following a secret route.
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Sentence-Level Gist Example

65

Click to Play

This research project is supported by the Institute of Education Sciences, U.S. Department of Education, through Grant R324A1501.81

Thank you! We enjoyed working with you!


